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Series
Canadian governments are trying to achieve the most productive and cost-effective results
from human resource programs and policies. Professionally conducted evaluations can help
them reach that goal. They document our experiences with policies and programs that have

had smilar goas. They add to the “corporate memory” that helps us make ill better
decisonsin the future.

At Human Resources Development Canada (HRDC), we have a strong commitment to
continuous learning and improvement. Over the past decade, we have invested time and
money in evaluating many of our programs and policies covering a wide range of human
resource devel opment issues. These have been complemented by our reviews of evaluations
conducted by other governments, in Canada and internationally, in the area of human resource
initiatives.

HRDC devel oped the*Lessons Learned” seriesto make thiswealth of information and insight
available to more people more easily. The Lessons Learned studies are a series of documents
and supporting videos that synthesize what evaluations in Canada and other countries have
taught us about a range of high-profile human resource policy priorities. They summarize
what we know about the effectiveness of policy initiatives, programs, services and funding
mechanisms.

Lessons Learned are of interest to senior managers and policy anaysts in Canada's
governments. Program managers, public policy researchers and other stakeholders can aso
benefit from understanding the lessons we have learned from past and present programs.

HRDC is pleased to announce the latest study in this series, which focuses on policies,
programs and practices directed at adult literacy over the past decade, in the context of
industrialized economies. The problems associated with adult literacy, for individuals and for
society, were given specia attention around the time of International Literacy Year — 1990.
After approximately 10 years, it is time to ask what has been learned from the plans and
activities that were meant to understand and address the problems associated with adult
literacy, with a view to future interventions in Canada. What makes adult literacy programs
successful? What factors are to be considered when designing adult literacy policies? These
are some of the questions that this study attempts to address.

As a learning organization, HRDC will continue to experiment with new approaches and
evaluate their effectiveness. HRDC recognizes the vital importance of the evaluation process
and is committed to continuing its work in this area.
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1. Introduction

In industrialized societies, adult literacy is apublic policy issue within the
contexts of citizenship, human resources development, and lifelong
learning. The problems associated with adult literacy, for individuals and
for society, were given specia attention around the time of International
Literacy Year —1990. After approximately 10 years, it istime to ask what
has been learned from the plans and activities that were meant to
understand and address the problems associated with adult literacy, with a
view to future interventions in Canada.

This report summarizes lessons learned from policies, programs and
practices directed at adult literacy over the past decade, in the context of
industrialized economies. It isbased on areview of studies and reportsthat
set out the problems associated with low-level literacy skills among adults
and what has been done to address those problems. The study focuses
primarily on interventions that have been formally evaluated! with aview
to including as many different types of interventions as possible (i.e. the
focus has been more on breadth than on in-depth study of a particular type
of intervention).

While the object of this study is extremely broad and deep, time has not
allowed for an al-inclusive study. The teaching and the use of literacy
skills are related to a number of other important issues, including
ESL/FSL (English or French as a Second Language), “mother tongue”
literacy, the teaching of reading in general (e.g. Whole Language vs.
phonics), the teaching of reading in schools to children and school
readiness, various literacies such as scientific, political, historical or
cultural literacy, etc. However, this study focuses solely on the policiesand
programsrelated to adult literacy in the broader sense: interventions aimed
at understanding and addressing problems, for individuas and for society,
related to adult literacy.

1 Theterm “evaluation” is used to mean studies that have formally resulted in the judgement
of apolicy, program or practice; however, evaluations can take a wide variety of formats:
(e.g. cost-benefit analysis, impact analysis, success by any number of standards). It is
important to note that the evaluation reports included are not consistent in approach or
methodol ogy; however, all are considered to be credible sources of information.
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2. Problems Associated
with Adult Literacy

Theterms“literacy” and “adult literacy” have been defined in amyriad of
ways. For purposes of this study, the definition used is that employed by
the International Adult Literacy Survey (IALS) by Statistics Canada,
Human Resources Development Canada (HRDC) and the Organisation
for Economic Co-operation and Development (OECD):

Literacy, as a mode of adult behaviour, is using printed and written
information to function in society, to achieve one's goals, and to
develop one's knowledge and potential .2

Literacy is fundamental to citizenship in a democracy — to informed
decison making, to personal empowerment, and to active and positive
participation in the local and global sociad community. Literacy is an
essentia skill for work and participation in the economy and is a
foundation for basic education and lifelong learning.

The policy issue is that, in Canada as in other industrialized countries, a
considerable number of adults do not have the leve of literacy skills that
is required for active participation in the community, the economy and in
lifelong learning. According to the 1994 International Adult Literacy
Survey, about 18% of working-age Canadians have extreme difficulty
with reading and another 26% have the most limited of skills (OECD,
Statistics Canada, and Human Resources Devel opment Canada, 1995).

Problems related to adult literacy take two forms: (1) problems for people
who have low levels of literacy skills and (2) problems of unnecessarily
difficult and increasingly complex reading materias. Studies conclude
that there are problems, for individuas and for society, associated with
low literacy skill levels— problemsthat are personal, social, economic and
political in nature.

» Most adults with acknowledged literacy problems have personal and/or
learning difficulties. They also have much in common with each other.
Among them, there is an increased likelihood of three characterigtics:
(1) learning disabilities and other reading-related problems (NCES,
1993); (2) unemployment and reliance on government assistance
(Smith, 1997); and (3) low self-esteem and associated socia problems
(Fowler and Scarborough, 1993).

2 Literacy, Economy and Society, p. 14. (OECD, 1995)
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* Adults with literacy problems are reported to have two-thirds the
income of other Canadians. They are twice as likely to be unemployed,
and they are much more likely to receive someform of social assistance
(Smith, 1997).

* |tisspeculated that literacy-related problems cost business and industry
in terms of lost productivity, health and safety problems, training and
retraining. The mgority of employers — 70% — fedl that they have a
significant literacy problem in some part of their organization (Huget,
1997).

At the same time, some reading materials have become unnecessarily
difficult, technica information from institutions and industries being an
example. Thelevelsof literacy and formal education/training demands are
increasing, particularly in theworkplace. High-level literacy isan essential
tool in the knowledge-based economy. Those without adequate literacy
skills cannot participate in the new mode of “learning aliving.”

Therefore, literacy-related solutions — policies, programs and practices —
have taken two forms: (1) efforts to understand and address the problems
that individuals face; and (2) efforts to promote plain language and
appropriate readability. The interventions that have been undertaken are
aimed at one or all of these contexts: literacy for citizenship and persona
empowerment, literacy for work, and/or literacy for lifelong learning. This
report focuses on the lessons learned as they relate to efforts to address the
literacy problems that adults face.
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3. Adult Literacy
| nterventions in Canada

Interventions to address adult literacy have falen into three categories:
(1) policies that support research, partnerships, information dissemination
and public education; (2) programs such as workplace or family literacy
programs; and (3) practices or strategies, typically developed on apilot or
demonstration basis within the education/training context.

3.1 Adult Literacy Policies and Research

At the national level, adult literacy policies are linked to various problem
areas such as unemployment, declining industrial productivity,
dependence on socia assistance, health and wellness of Canadians, youth
unemployment, and barriers to lifelong learning. Policies related to adult
literacy have been shaped by three factors:

* the changing understanding of what “literacy” is,

* thetwo dimensions of the literacy problem — individuals with low skill
levels and reading demands that may be inappropriately difficult; and

* jurisdictiona responsibilities and priorities.

Public policies related to adult literacy in Canada have largely supported:
(2) researching the nature of adult literacy; (2) promoting the vaues of
literacy through public education campaigns, (3) developing delivery
models and materials, (4) implementing plain language initiatives, and
(5) encouraging the non-governmental sector to deliver programs.

Research, and the policies supporting it, has been successful in improving
our understanding of the nature and extent of the adult literacy problem.
Large amounts of research and analysis have resulted in a good
understanding of the target population — adults for whom literacy skill
levels are a problem. The 1994 International Adult Literacy Survey
(IALS) and the resulting analysis papers have provided detailed
information about the characteristics of adult literacy problemsin general
and for such specific populations as youth, seniors, working and
unemployed adults, and socia assistance recipients. From research, it is
now possible to characterize those who have, or arelikely to have, literacy
problems by age, gender, geography, education level, first language and
other identifiers (HRDC, 1996). Most adults with low literacy skills have
agreat deal in common: overdl literacy levels, educationa and vocationa
histories, socid-emotional difficulties, expressed needs and, potentidly,
degree of responsiveness to literacy instruction in adulthood (Fowler and
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Scarborough, 1993). Asaresult, it ispossibleto target various groups with
appropriate adult literacy policies, programs and practices.

Through research, as well, a good understanding of the context-specific
literacy continuum — both of skills that individuals possess and literacy
demands in contemporary society — has been developed (NLS, 1995). In
the late 1980s, literacy was considered to be an “ether/or” attribute —
either a person could read adequately or could not. In the 1990s, we have
come to see literacy on a continuum of both the levels and types of skills
an individual possesses and the societal context of increasing and
changing literacy demands. Research has provided much understanding
and direction; however, the gap between research and practice in all
literacy-related programs and practices is a significant barrier to policy
development, implementation and analysis.

Research and policies have not supported the development and delivery of
ongoing, targeted programs by the forma education/training system
within Canada. In the absence of a concerted public outcry about the
problem of adult literacy, governments and policymakers are most likely
to allocate resources to research and public awareness of the issue. That
adult literacy is still arecognized public policy issue can be attributed to
the National Literacy Secretariat (NLS) and its partners. An independent
evaluation found that the NLS's support played an important role in
stimulating research and advocacy work done on adult literacy (HRDC,
1995).

3.2 Adult Literacy Programs and Practices

Adult literacy programs typicaly take the form of teaching/learning
programs for individuals. Practices and strategies related to adult literacy
take such forms as specific reading materials, teaching strategies and
public relations campaigns.

Programs for teaching literacy skills use paid and volunteer staff in
community and/or institutional settings with various approaches and
results. Programs are offered within the context of the public education
sysem as well as by non-governmental organizations (NGOs) and
community agencies. As an education and training issue, literacy is the
responsibility of the provinces and teritories, and little research is
available about the effectiveness of provincia/territorial literacy education
programs. However, some individual programs — offered by NGOs, other
educational ingtitutions and other governmental organizations (such as
those within the justice system) — have been evaluated.
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Asanintervention, the development of appropriate practices and strategies
to provide remediation and to reduce literacy demands appears to have
been the most successful. As a result of innovations and pilot projects —
typicaly in isolated environments — we know how to design and deliver
quality programsin general and for particular adult groups. We know both
who to target and how to implement programs that address their needs and
circumstances. offenders, families, employed and unemployed workers,
adult upgrading students, adults with learning disabilities, and others.

In addition, through a plain language initiative and through support to
agencieswanting to reduce literacy demands, more and more materialsare
written or rewritten using clear language and consideration of the target
audience. Plain language initiatives — those of the federa government, the
Canadian Bar Association, the Consumers Association of Canada, and the
John Howard Society — appear to have had apositive effect in reducing the
literacy difficultiesinlegal, health-related and government documents, but
the actual extent is not known.

Reducing literacy demands has been easier than reducing the number of
adults with low literacy skill levels. Regardless of the measures used —
from such proxies for literacy as grade-level achievement to
demonstration of actua literacy tasks — the number of adult Canadians
with literacy-related problems has not been reduced. Despite numerous
policy and program interventions, literacy-related problems persist.
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4. Adult Literacy Lessons Learned

Lesson1 Adult literacy programs benefit both individuals and
society, but these benefits have not been fully realized due
to insufficient levels of public interest and political
support.

Where they exigt, adult literacy programs can benefit both individuals and
al of society: families, employers and industry, and education/training
ingtitutions (Barker, 1991; Padak and Rasinski, 1997). When adults do
engage in adult literacy teaching/learning programs, most acquire an
increased level of literacy skills. For learners, there is a long list of
potential benefits from literacy programs, such as improved self-
confidence, better parenting, employment opportunities and community
leadership for some (Alamprese and Kay, 1993; Barker, 1991; NIL, 1995;
Padak and Rasinski, 1997; Smith, 1997); however, the nature and extent
of these impacts is not well known or documented. In addition to benefits
from adult literacy programs in generd, there are specific benefits from
family literacy and workplace literacy programs.

From family literacy programs, learners most often mention that they have
experienced improvements in basic skills, self-esteem, problem solving,
involvement in community affairs, parenting skills, family relationships
and their children’s willingness to learn (NIL, 1995). Adults and children
in family literacy programs report increased and/or improved attitudes
about education, reading achievement, writing ability, math and science
knowledge. Adults report increased knowledge about parenting options
and child development, and enhanced employment status or job
satisfaction (Padak and Rasinski, 1997). Through family literacy
programs, families learn to vaue education. They become more involved
in schools, and this leads to better achievement for children. Families
become emotionaly closer, read more and engage in more literate
behaviours at home. Society benefits as literacy achievement can in turn
break cycles of economic disadvantage. In particular, family literacy
programs positively affect several major socia problems:. (1) nutrition and
hedlth problems; (2) low school achievement and high school dropout
rates, and (3) teen parenting, joblessness, welfare dependency and social
alienation (Padak and Rasinski, 1997).

From workplace literacy programs, individuals experience many benefits:

* increased or enhanced basic skill levels, sdf-confidence and sdlf-
esteem, interpersona and workplace communications, attitudes toward
continuing education, job performance, and motivation,
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* lessened apprehension about learning new skills, acquired confidence
in sdlf-directed learning, and changed attitudes toward education in
genera; and

* increased ahility to cope with change, confidence in co-workers, and
interest in an industry (Barker, 1991).

According to employers, “graduates’ from workplace literacy programs
are more assertive, confident and articulate; their work habits and abilities
improve considerably; and they are generally more willing to initiate
positive interactions with co-workers and customers (Alamprese and Kay,
1993). According to Barker (1991), the benefits of workplace literacy
programs for employers and industries include:

a system for continuous workforce upgrading;

 improved communications with employees,

» awareness of links between basic skills and job performance;
» awareness of skill deficits of employeses,

* aripple effect of graduates who promote skills upgrading;

» awareness of public and commercia education services,

* increased efforts at plain language in both written and verbal
communications,

* sengtization to needs and worries of employees; and

* successful partnerships with educational ingtitutions and government.

For educational institutions, planned and unanticipated impacts of literacy
programs have included: (1) the devel opment of appropriate adult literacy
or workplace basic skills curriculum; (2) an enhanced reputation for
innovation and flexibility; (3) cultivation of new partnerships and new
funding; (4) a pool of instructors trained for customized adult education
programs; and (5) enticement of adultsto register in other courses (Barker,
1991).

In summation, for each and every stakeholder group, outcomes of
interventions— policies, programs and strategies aimed at addressing adult
literacy problems—are typically positive. Knowing this, however, has not
resulted in a concerted national or pan-Canadian initiative to realize these
benefits. Evidence from the ABC CANADA public education campaign,
through magazine ads and the Peter Gzowski golf tournaments (ABC
CANADA, 1997), reveds that the public is increasingly aware of the
importance of literacy and supportive of “adult illiteracy” as a charitable
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cause. While there is no evidence of substantial growth in the size or
number of programs using volunteers, individuals do continue to come
forward to volunteer as tutors and literacy advocates. However, the
support appears to end there, with no great outpouring of support for other
policy aternatives, such as increased spending on adult education. As a
result, considerable amounts of adult literacy resources go to research and
public education (HRDC, 1995), but few dedicated resources have been
directed a modifying the current education and training system to
accommodate adult literacy in a meaningful way.

In the meantime, interventions have not convinced adults with low literacy
skill levels that adult literacy programs will address their problems —
literacy and/or related problems (OECD, Statistics Canada and HRDC,
1995). Many individuas with low literacy skill levels do not consider that
they have a problem. This is clearly reflected by participation rates in
literacy programs, and this has sweeping implications for policy
implementation. Many of the most needy do not attend adult literacy
programs, and if they are to be reached, either significant new funding will
be required or prioritieswill need to be set (Venezky, Sabatini, Brooks and
Carino, 1996).

Lesson 2  Experience suggests how to design and deliver quality
adult literacy programs, but conditions do not always
exist to allow that to happen consistently or
systematically.

There are some common elements that comprise good practice in adult
literacy programs (Boivin, 1993; De Bruin Parecki, Paris and Seidenberg,
1996; Marshdl and Seman, 1992; Ziegler, 1996). Among them are
trained instructors; non-threatening learning environment; adult-oriented
materials and approaches to teaching and evauation; and individualized
instruction. Quality literacy programs are flexible and able to
accommodate different skill levels and personal goas. They provide
support services and linkages to other service providers. Ingtruction is
focused on the interests of the learners, emphasizing life skills and
contextua skills. In effective programs, issues of access, child care,
transportation, community and cultural orientation, and personal
meaningfulness are considered (De Bruin Parecki, Paris and Seidenberg,
1996). The strongest predictors of student retention and attendance are the
presence of support services such as counsdlling, instruction during the
day, and the type of learning environment — alearning lab or independent
study in addition to classroom learning (Ziegler, 1996).

Programs that offer more than just reading and writing instruction

appear to be most successful. Literacy instruction is often more
effective when it is combined with teaching practical skills (Eisemore,
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Marble and Crawford, 1998). Teaching materials should reinforce all
aspects of learners experiences — home, work, community. Culturally
relevant teaching and support materials should be used, and instructors
should assess materials for cultural bias (Marshall and Selman, 1992).
Context-specific reading materials — workplace reading tasks in
workforce training, for example — are the most successful (Phillipi,
1987).

The variety of programsis virtualy limitless, with various combinations
of paid and volunteer staff, formal and non-formal design, individual and
group instruction, flexible and rigorous learning management. Thereisno
“one way” to ddiver literacy instruction, and variety in programs and
approaches isimportant (HRDC, 1999).

Lesson 3  Adult literacy programs aimed at specific target groups
appear to have better results.

Some types of programs have more appeal to and/or success with adults
who have literacy problems. For example, parents are far more likely to
persst in family literacy programs than in other types of adult literacy
programs (Padak and Rasinski, 1997). Employees are more likely to
participate in programs if training occurs during normal working hours
(Conference Board of Canada, 1992). Workers are more inclined to
participate in skills upgrading programs while they are employed rather
than unemployed, because of the stresses associated with unemployment
(Barker, 1991).

Different program and teaching approaches are favoured for different
target populations; and targeted programs are the most appropriate and
effective (Ziegler, 1996). Program goals are easier to define for more
targeted, “contextualized” programs, such as family literacy or workplace
programs. The practicality of such programs is also appealing to funders
(Ziegler, 1996). Targeted programs are motivating because of a direct
relevance to the learner’s Situation — for example, the promise of ajob, a
promotion or some other recognition. The amount of time needed for skill
improvement may be decreased by half when targeted programs use
materias that learners use in everyday work (Ziegler, 1996). It has been
concluded that the impact of literacy programs can be improved with
better targeting: for offenders, families, employed and unemployed
workers, adult upgrading students, adults with learning disabilities, and
others.

Programs for Offenders and Ex-offenders

According to research related to offenders and ex-offenders (Newman,
Lewis and Beverstock, 1993), an idea program in prison literacy:
(2) educates broadly; (2) isgoverned for the sake of thelearners; (3) makes
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prison life more livable; (4) is cost-effective; (5) improves quality of life;
(6) has a new-reader’s library; and (7) makes appropriate use of
educational technology. Offenders have a different preferred learning
style, preferring a hands-on approach rather than the more passive, visua
methods practised in schools. Prison education programs should be more
closaly integrated with programs on social skills, substance abuse, anger
management and family violence.

Family Literacy Programs

Successful family literacy programs may be found on a continuum from
traditional delivery, skills and materias to being responsive to the special
needs of the participants. Programs offering more than just reading and
writing instruction appear to be more successful. Issues of access, child
care, transportation, community and cultura orientation, and persond
meaningfulness need to be taken into consideration (De Bruin Parecki,
Paris and Seidenberg, 1996).

Workplace and Workforce Literacy Programs

Among the elements of a successful labour-based workplace literacy
program for workers (Connon Unda, 1995) are inputs such as appropriate
time-tabling; evaluation tools and processes guided by labour goals; good
instructors; committed participants; committed management and effective
support for participants and instructors; awide variety of learning mater-
ids, and effective organizational links. Additionaly, processes and
practices in successful labour-based programs may include:

* reliance on non-prescriptive success indicators;

* respect for autonomy and diversity;

» manageability within ongoing work congtraints;

* absence of competition from other workplace deliverers;
* gppropriate learner—instructor ratio;

* respect for learnersworkers;

* access for the most in need;

* excellent initial and follow-up practitioner training;

* participatory and continuous process of evaluation at al levels —
project, program and classroom;

» cdebration of achievements; and

* detailed program documentation.

Adult Literacy: Policies, Programs and Practices
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Workers need to beinvolved in al phases of program development, which
requires an atmosphere of respect, ownership, flexibility, and an open
labour—management relationship that literacy practitioners cannot always
affect or influence. All stakeholders — from workers to top administrators
— need to buy in to the goals and methods, which is especidly difficult to
achieve where different interests are at stake. Key advice to educatorsisto
act as “consultants’ and guide rather than direct; and to find the right
combination to unlock the particular organization, but not compromise on
what it takesto run aquality program (NIL, 1993). Key factors identified
for the success of workplace literacy management— abour partnerships are
respect, convergence of respective goals and expectations, clear roles and
responsi bilities, significant contributions of each, and true collaboration in
activities such as task analysis (Alamprese and Kay, 1993). According to
Marshall and Selman (1992), among the other elements that contribute to
the success of workplace literacy programs are;

* regularized positions for instructors;

* learner buy-in;

* written policies and procedures;

* individualized assessment and instruction;

* proper classroom space;

» counsealling services,

* efficient administration;

* job descriptions for instructors and a performance appraisal system;
» knowledge of the staff in the workplace;

* orientation for instructors; and

 ongoing data collection for program evauation.

Programs for Unemployed Workers

In addition to programs for employed workers, there are successful
models for unemployed workers. In the context of a labour adjustment
program (Fish, Food and Allied Workers, 1996), an effective literacy
program treats potential participants as intelligent adults who are
interested in doing something for themselves and their families. It is
provided by an organization that the former workers trust to defend their
interests. In addition, it:
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 encourages a sense of local ownership by, for example, putting control
in the hands of union representatives and community volunteers,

» makes attendance voluntary;

 startsat where people are and tailorsinstruction to individual needs and
interests,

» collects evauation data from the outset;
 provides afriendly and relaxed atmosphere with flexible hours;

* engages instructors who have the same background and status as the
participants;

» usesaVvariety of techniques to encourage learning; and

* provides informal support and counselling for persona and family
problems.

Classroom-based Adult Basic Education Programs

Some programs are offered in the context of upgrading for further
education or training. According to Hambly (1998), an effective adult
upgrading or basic education (ABE) classroom-based program has the
following characterigtics. Instructors engage |earnersin the examination of
their relationship to learning rather than smply seeing themselves as
teaching a set of de-contextualized skills. Instructors see themselves as
testing and refining the developing knowledge base. A decision that an
adult learner is unable to progress is not made on the basis of attempting
instruction through only one model. Classroom instruction is participatory,
and involves cooperative learning to build a sense of community within
the classroom. Both traditional and non-traditiona learning Strategies are
used. Caution is exercised when using employment gainsas arationaefor
program development or as a criterion for evaluation. According to
Marshal and Selman (1992), literacy teachers accommodate various
learning styles, conduct progress checks, acknowledge student
achievement, foster the development of independent learning strategies,
and acknowledge the learner’s prior knowledge and experience.

According to Boivin (1993):

* learners should be grouped according to age, similar life experiences
and learning goals,

» follow-up of each learner should be regularized,

Adult Literacy: Policies, Programs and Practices
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* classes should be open and flexible, adapting to learners schedules
outside literacy training; and

* learners objectives and motivations should be reviewed after
establishing atrust relationship.

Programs for Adults with Learning Disabilities

With regard to programs for adults with learning disabilities, research
results indicate that interest-driven reading is key to the development of
high literacy levels. Development is augmented by avid reading in a
content area of passionate persona interest along with systematic
decoding instruction; and reading about afavourite subject enhances depth
of background knowledge and enables practice, fostering development of
fluency and increasingly sophisticated skills.

In short, from the lessons learned, it is possible to develop and implement
model programs for many target populations. These observations are
based on evaluations of existing programs, but it isimportant to note that
few programs appear to have been formally evaluated, and evaluation
reports for some types of programs have not been located, if they exist.
Targeted programs are typically offered in an isolated and ad hoc fashion,
existing as long as “champions’ are there to sustain them.

Lesson 4 Barriersfacing adultsin need of literacy upgrading limit
their capacity to enter and remain in literacy programs.

Adults can and do learn to read, but they require time and individualized
attention (Ziegler, 1996). Regardless of form or format, literacy instruction
does promote literacy acquisition. Ageisnot abarrier to acquiring literacy.
Adults are as able to acquire literacy as children but it takes longer; they
may acquire fluency more dowly than children (Ziegler, 1996). A
substantial investment of time is necessary for a learner to significantly
increase literacy skills. The best way to maximize learning time is to
extend it, through out-of-class practice, and this is most likely to occur if
the instruction is keyed to materials and situations which the client
encounters daily and needs to master. Increasing hours of instruction is not
sufficient to assure increased skill development. The most effective
instructional methods and learning environments are likely different for
different kinds of learners. Literacy programs — using volunteer tutors
and/or within formal classrooms, workplace and family programs — have
enabled some to improve their literacy skills.

However, programs to provide literacy instruction and skills upgrading
have had mixed success. In genera, they have not been successful in
recruiting and retaining students. Most adults with low-level literacy do
not enrol in literacy programs. Estimates of participation rates for targeted
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populations range between 6% and 10% of those who could or should be
in literacy programs.

One reason for low participation rates is barriers to access and
accommodation in teaching/learning programs combined with the
associated problems of unemployment, poverty and disenfranchisement
(NIL, 1995; NLS, 1995; Smith, 1997). They include:

* lack of appropriate, accessible education and training programs;

lack of financial resources,
* lack of support systems, including child care and transportation;

* unsuitable living conditions, including poor health and nutrition, and
inadequate housing;

» personal circumstances and attributes, including stress and low-self
esteem;

* issues of violence, abuse and addictions;
* need for eyeglasses or hearing aids; and

* discrimination based on race, class, gender and ability levels.

A second reason is related to learner perceptions of the teaching programs
themsalves. This might include instructional approaches, settings and
facilities, testing procedures, teaching materias, and/or time frames that
are inappropriate or inadequate from the individua “learner” perspective.

A third reason for low participation rates is a lack of awareness or
agreement that low literacy skill levels are either “a problem” or “the
problem” for alarge number of individuals. The more “real” problemsfor
some may be related to socid or economic disadvantage, physical and/or
learning disabilities, inequalities based on gender or ethnicity. Many of
those adults who have low levels of literacy skill do not consider that they
have a problem (HRDC, 1996).

A fourth reason is the nature of programs intended to assist those in need
of remediation (i.e. problems for learners created by strict funding
guidelines and/or time limitations). It would make sense to remove or
circumvent these barriers for learners. Some barriers have been partially
addressed; for example, public education and advocacy efforts of the NLS
and its partners have reduced the low self-esteem of learners, lack of past
success in school and lack of awareness (NLS, 1995).

For adults with low-level literacy skills, there are both barriers to
participation in programs and barriers to completion. Many individuals
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who begin literacy remediation programs do not complete their program
of study and the number of learners who are unsuccessful for whatever
reasonsishigh (Ziegler, 1996). The dropout rate in adult literacy programs
isvery high, and athough few actual statistics are kept, the following have
been recorded: 25% in Quebec (Boivin, 1993) and 60% in Vermont
(Dickinson, 1996). Among the reasons given for “dropping out” of liter-
acy programs are previoudy acquired negative attitudes toward learning,
lack of motivation, work and family responsibilities, and elements of
program delivery such as inappropriate materials and/or lack of learner
involvement (Boivin, 1993; Dickinson, 1996; Ziegler, 1996).

While program outcomes are largely positive, there may be short-term
negative impacts for learners that have to do with changing the power in
established relationships. In some families and employment situations, the
balance of power is“disrupted” asalearner movesfrom aposition of total
dependence to one of sdlf-reliance through the new-found ability to make
informed choices (Barker, 1991).

For different, sometimes unknown reasons, programs and practices do not
result in positive outcomes for learners. One adult basic education (ABE)
study (Venezky, Sabatini, Brooks and Carino, 1996) concluded that:

* no examples of learning breakthroughs were found in the three
individua case studies they conducted;

« dl the learners struggled to advance in basic sKills, particularly in
writing; and

* the teachers were confronted with a wider range of abilities in their
classrooms than they could handle effectively and had little, if any,
diagnostic information to guide their individual instruction.

These researchers concluded that alowing each student to set his or her
own instructional goalsis ademocratic approach to adult education, but it
was not an effective way to use limited instructional resources. More
restricted program designs, with fixed sets of skills offered at specified
times, would be a more effective approach for adult basic skill education
(Venezky, Sabatini, Brooks and Carino, 1996).

There are a considerable number of acknowledged problems with
teaching/learning programs. Some examples are unstable funding,
untrained personnel and limited accountability. Suggestions most
commonly made by program staff and researchers for improving
programs include the need to increase program funding, hire more staff,
expand learner participation in guiding the program, arrange for good
child care, and improve the assessment and documentation of learners
progress (NIL, 1995). Suggestions made by funders and sponsors include
apressing need to demonstrate accountability through evaluation (HRDC,
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1995). Aswall, paid and volunteer teaching/tutoring staff have unmet and
ongoing learning needs (Hambly 1998; NCAL, 1993). With regard to
learning technologies, levels of staff expertise are inadequate, and there is
a notable lack of training, information about computer technology or
effective uses of technology. Studies indicate a mgor need for generd
staff development — high quality, multi-content, hands-on, and ongoing
(NCAL, 1993). In terms of training, volunteer tutors need initia and
ongoing training, extra training as they take on new responsihilities, and
links with specidists who can serve as consultants. Tutors need to learn
about the adult education sector and about the variety of ways of offering
adult literacy instruction; and they should recognize that their efforts have
an impact on the learner’s life and future aspirations (Hambly, 1998).
Corrections-specific training is not generaly provided to teachers of
offenders, so they are disadvantaged in dedling with prison-specific
problems (NCAL, 1993).

Lesson 5 It isimportant that adult literacy learners have a say in
policies and programs addressing their needs.

To fully redlize the benefits of adult literacy programs for individuas and
for society, the barriers to participation and completion must be
systematically removed or circumvented, and the acknowledged problems
with programs must be addressed. To do this, an important strategy is to
involve learners in decison making about the programs and policies,
however, of those adults who recognize their own literacy problem, most
arenot in aposition to advocate on their own behalf. They do not have the
resources or the sense of persona empowerment to engage “the system”
in solving their literacy problems. Various advocacy groups work on their
behalf — NGOs that are concerned with poverty, adult education and
lifelong learning, unemployment, public hedlth, crime, educational and
social disadvantage in Canadian society.

A very small number of actual learners, with assistance from government
and NGOs, have been able to advocate for themselves. The magjority of
students in literacy programs demondgtrate a strong commitment to
learning, a keen understanding of the issues that affect their lives, and a
willingnessto becomeinvolved in making positive choices for themselves
and their families (Smith, 1997). Learner participation in decision making
isamust (MCL, 1994). To increase success rates, interventions should
focus on the customers and seek to meet their needs (NIL, 1995).

One U.S. lesson with direct applicability to Canada is that an effective
jurisdiction-wide literacy system is not only results-oriented and quaity-
driven, but aso customer-focused. Agencies seeking to build effective
state-wide literacy systems must begin with afocus on the customer —the
adult learner — and use their goals and their strengths to help define the
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desired outcomes more accurately (NIL, 1995). Positive resultsfor aclient
will be possible only if al levels of human resource and economic
development initiatives are networked with the adult literacy system.
Adult literacy systems do not exist in a vacuum, but are one piece of a
puzzle to help governments address multiple systems and overlapping
needs. Itisyet to berealized that multiple systems are al serving the same
client and these systems must be networked together (NIL, 1995).

Lesson 6  Whileevidence suggests consider able advantagesin using
learning technologies in adult literacy programming,
some question their effectiveness and appropriateness.

While there is still resistance and questioning about the effectiveness of
using technology among some providers, the overall level of interest in
using technology is reported to be high. On-line technologies are not yet
being used by the maority (Hopey, Harvey-Morgan and Rethemeyer,
1996). Studies report that cost, training, inappropriate instruction,
integration and access are problems (Millar, 1996). Inadequate availability
of technology means that most learners who do have access have alimited
amount of time to use the technology. Many learners have no access
whatsoever, and few learners have access to anything approaching the
latest technology. Lack of financial resources means that, while many
programs are reasonably able to address their administrative needs, most
do not have the funds to purchase the hardware and software needed to
provide their students with adequate computer access.

The use of learning technol ogies presents challenges. Thereis evidence of
higher productivity and more positive attitudes to learning from students
who are using technology. As well, there is evidence of increased output
and greater understanding of what producing written text involves,
increased participation by learners, and higher levels of enthusiasm and
interest using learning technologies (Victoria University of Technology,
Audtraia, 1998). The advantages of using any computer software with
adult students are that: (1) learners acquire basic computer skills;
(2) computers give students the privacy they may desire; (3) computers
are prestigious for the programs and they attract more students; and
(4) computers provide fast feedback for each student. However, thereisno
evidence that computers result in dramatic achievement gains, improved
attitudes, increased self-esteem, individua content, control or flexibility.
Overdl, no type of software has been shown to be particularly more
advantageous (Millar, 1996).

In a broader application, information and communication technologies

may be valuable (Hopey, Harvey-Morgan and Rethemeyer, 1996; NCAL,
1993) in:
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* lessening the isolation that many adult literacy providers and students
experience;

* increasing the communication between staff and students within and
between programs;

* increasing access to high quality materials and current resources and
information;

 streamlining administrative and reporting processes,

» developing acentralized “ clearinghouse” of information and resources,
» maintaining information and tracking funds;

» matching learners to support services; and

» exploring innovative instructiona and staff developmental approaches.

Adult literacy programs are somewhat behind in the adoption and
development of technology resources, and economic considerations
remain a maor impediment to technology use in adult literacy programs
(Elmore, 1997). Technology is not being exploited because: (1) much of
the software lacks creativity; (2) products are geared toward children
instead of adults; (3) few literacy providers have sufficient technology for
broad sustained use; (4) staff and volunteers have limited knowledge and
training in the use of technology as a teaching tool; and (5) consumer
electronics and broadcast technologies are surprisingly underused in adult
education (NCAL, 1993).

Lesson 7 More systematic evaluation of adult literacy policies,
programs and practices is needed to increase
accountability and to improve the knowledge base in the
field.

Consistent evauation would contribute to the systematic planning,
development and accountability of all types of adult literacy interventions
in the future (Eisemore, Marble and Crawford, 1998). In this attempt to
gather evaluation studies, it became clear that most programs, policies and
practices have not been formaly evaluated. Among the many reasons
for this is an absence of recognized qudity standards for literacy
programming. For example, employers, employees, educational
ingtitutions and various levels of government have yet to agree on the
measures of success of quality workplace literacy training (Barker, 1991).
Aswell, the current lack of comparability of results of programs makes it
difficult for practitioners or researchers to confidently identify
characteristics associated with effective practice (Ziegler, 1996).
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While there is no “one way” to evaluate programs, the results of studies
reveal some basic principles for accountability and good program
evaluation. These principles should focus on:3

* measuring results or impacts,

* matching servicesto clients needs;

* providing continuous improvement, accountability and coordination;
* ensuring centralized databases and compatible technologies,

* linking programs to provinciad and national goals;

* examining the concept of a* one-stop shop” with multiple access points
and integrated service delivery; and

identifying commonalities and best practices.

A nationa study is currently under way in the United States on the
instructional methods and organizational conditions that are associated
with adults’ acquisition of reading skillsas aresult of their participation in
ABE programs. Utilizing a pre and post follow-up design, this study is
collecting data from severa hundred adults enrolled in ABE programs
across the United States through 2002. The study team is examining the
extent to which adults' attendance in ABE, the type of reading instruction
they receive, and the type of program services offered, affect their
acquisition of reading skills, development of self-efficacy and socia
support networks, uses of literacy outside class, and their changes at work,
at home and in the community. The study’s results are intended to inform
adult education state policy and local practice in the United States with
regard to the criteriafor effective instructiona practice in reading and the
operation of ABE programs.*

Documenting effective practices requires systematic development of
research and technical capacity to serve the community of literacy
providers (Eisemore, Marble and Crawford, 1998). A performance
management, reporting and improvement system is a powerful tool to
change paradigms, change systems, revise policies and transform
processes —al with the goal of wise investment of public fundsto change
lives for the better (NIL, 1995). Undertaking this study has led to the
conclusion that literacy policies, programs and practices have not been
consistently evaluated, and assistance is heeded with this for the future.

3 For more information, see NIL (1995).

4 This study is being conducted by Abt Associates Inc., with funding from the U.S.
Department of Education.
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5. Potential Future Directions

From the analysis of evaluation and research reports and from the lessons
learned, potentia future directions emerge.

First, descriptions of good practice and the indicators of quality can be
found for al program elements and types; however, thisinformation isin
many different places. Althoughit is quite possibleto set out the principles
of good practice in teaching literacy skills to adults — including the
preparation of teachers, materials used, learning technologies and learner
involvement —this has not been donein a coordinated way. This makesthe
development and evaluation of programs both complex and difficult. A
comprehensive, consensus-based set of guidelines for good practice could
be developed for both planning and evaluation purposes, and begin to
ensure equitable access to effective and efficient adult literacy programs
for al Canadians.

Second, as adult literacy is not a discrete issue, it must be embedded in
most socia policies. A large number of adults seeking literacy instruction
today present limited reading skills which reflect a more generalized
learning problem and/or the motivational and educational disadvantages
of a history of falure and a lower socio-economic status. Evidence
suggests a cohort of literacy-disadvantaged persons who have common
characterigtics, including low literacy skill levels, low income, low socia
status, learning disabilities and other disadvantages. There are groups
within Canadian society that have a greater incidence of low-leve literacy
skills among adults — for example, First Nations, offenders and people
living in poverty. It is impossible to disentangle the multiple problems
contributing to and stemming from low-level literacy. Hence, future
efforts should build on this knowledge and result in effective targeted
programs.

Evaluation of policy initiatives reinforces different jurisdictional roles and
responsibilities. It has been concluded that there are different roles for
different levels of government, and a demonstrated need for continued
federa intervention in literacy (HRDC, 1995). NL S support for research
and advocacy, and other HRDC initiatives in support of learners through
Employment Insurance (Part 11) and the designated equity-seeking group
policies, are a necessary complement to the actual provision of programs
by the provinces and territories which have jurisdiction for education and
training. The federa government has demonstrated leadership in adult
literacy, but much remains to be done (HRDC, 1995; NCES, 1993).
Suggestions for the federa government from a 1995 evauation of the
NLS included:

» more work on preventing duplication in projects;
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» more work on distribution of materials and research findings,

* more involvement with projects when they are under way to ensure
quality;

 exploring the establishment of a national network for resource material
and information;

* gponsoring more regional and national meetings so that information can
be shared,;

 publishing a newdetter; and

» taking on more of a “superagency” role, operating across federa
departments to improve coordination, consultation and ass stance.

Many of these recommendations have been implemented, but not yet
evaluated. For example, good information dissemination has been judged
to be critical (HRDC, 1995); and financial support for the National Adult
Literacy Database reflects the recognition of that redlity. Partnerships
and flexibility are criticaly important (HRDC, 1995); and partnerships
between governments, with NGOs, with business and labour, and with
education providers have contributed to positive policy outcomes. Despite
this, however, no concerted effort involving all government jurisdictions
has been made to reduce the number of individuals with literacy-related
problems.

Third, the lessons learned should be addressed as challenges. Leadership
and commitment are needed to ensure that, in the coming years, the
following goals are met:

» The benefits of adult literacy programs are fully realized for individuals
and for society at large.

 Effective and efficient adult literacy programs are designed, delivered
and evaluated consistently and systematically.

» Learning technologies are used appropriately and effectively in adult
literacy programs.

» Targeted programs for those in most need are designed and delivered in
an effective, efficient and equitable manner.

» The barriers, for adults, to participation in and completion of programs
are addressed and overcome.

e Learners are involved in al interventions intended for them in a
coherent, coordinated and effective manner.
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* Policies, programsand practices are systematically evaluated in order to
demonstrate accountability and increase the knowledge of the field.

These lessons are based on what has been learned to this point, but further
research is needed. An extensive literature review revealed large numbers
and varieties of policies, programs and practices — international, nationd
and provincia policies; education and public relations programs; research
projects; teaching and evaluation strategies. Some of these interventions
had been formally evaluated, and specific lessons are drawn from those
evaluation studies. There are many interventions that have not been
researched or evauated; many studies that have been conducted in an
industrialized-economy context but not in Canada; and much that is
smply not known. At this point, it does not appear that such critical issues
as the following have been evaluated:

 provincia/territoria literacy education policies and programs,
* the actual effects or impacts of programs on learners;

* the means by which to encourage potential learners to join programs
(i.e. the rewards to improved literacy skills for adults); and

* the effects and effectiveness of plain language initiatives.

The intention of this report has been to set out what has been learned from
studies of interventions aimed at adult literacy in the context of literacy for
citizenship and persona empowerment, work and lifelong learning. The
inclusion of studies was dictated by the resource and time constraints of
this study, by availability, and by the validity and reiability of the
research. Details of various interventions and of the evaluation studies are
found in the technica report which is available from HRDC upon request
and on the Internet at http://www.hrdc-drhc.gc.cal/edd.

These“lessonslearned” are from the view of policymakers and academics
for whom the outcomes of this report can inform policy development and
analysis. These lessons can be used for (1) the development and analysis
of policy, (2) the planning and implementation of programs, and/or
(3) the design and evaluation of practice. Each lesson learned presents an
important opportunity to enhance equitable access to and supports for
quality lifedlong learning for al Canadians.
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