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Dedication
Dedicated to the memory of Shirley Joseph, 1948 — 1997
Wet’ suwet’en Nation

First Nations Coordinator, L angara College

Shirley was our first leader. She brushed the path for the work that has been done for the
thousands of First Nations post-secondary students who have come through the system
since 1990. All of our work, dl of these words, owe honour to Shirley’ s guidance.

| nsert Photo

“Shirley will be remembered, and will be an ingpiration for dl who loved her, and whose
lives she touched, for her sense of grace, love of life, her commitment to justice, and her
compassion for al whom she encountered on her journey through life”

The Joseph Family

Our gratitude to Shirley’ s family for allowing this dedication.
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ABOUT THE ARTIST AND THE LOGO

We would like to acknowledge the artist Fabian Quocksister for the cover logo of the
BC First Nations Coordinators Handbook.

Fabian Quocksigter, Dee-Kla-Nada Kwaksistda, was born an Inherent Hereditary Chief of
the Laichwiltach Nation in Campbell River, BC. Hisfamily name, “Kwaksstala’ means,
“Smoke around the world.” His given name, “Dee-Kla-Naa means “Honored one who
looks at the Thunder Bird.”

Fabian titled this piece " Guidance.”
The imageis of a human holding a copper/book that represents wedth and knowledge.
The hawk represents prayers being answered.
The Eagleis bringing the prayers and dreams up to the Great Spirit.
The smoke rigng in the digtance is a reminder of community and the importance of
bringing the knowledge we gain in our studies, back to our communities.

“I would like to thank the Great Spirit for blessing me with the gift of creation. |
would also like to thank my mother and father for giving me my blood of the Coast
Salish and Laichwiltach Nations. And most respectfully, I would like to thank the
Lekwungen People, my motherland, for allowing meto live in their traditional
territory.”

Gilakasa!

Fabian Quocksister
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INTRODUCTION

It is an honour to be able to write the introduction to this important document. First Nations
Coordinators within the British Columbia post- secondary system have wished for this kind of
resource for many years. | need to sart this by expressing thanks to the Aborigind Specid
Projects Fund for making this a possibility and to researcher/coordinator Sandee Mitchell for
making it aredity.

My work as a First Nations Coordinator goes back to September 1991. The previous year, the
Report of the Provincial Advisory on Post-Secondary Education for Native Learners (soon and
still known as the “ Green Report”*) had been presented to the Ministry of Advanced Education
and Technology (“the Ministry”). The report included some very disturbing informeation. At the
time 80% of First Nations students enrolled in the K- 12 system did not complete high school.
41% of First Nations people had less than a Grade Nine education. Only 3% had any university
level education. The mgority of Aborigina people who enrolled in post- secondary education
did not complete. Many of the recommendations of the Green Report were acted upon. Among
these was that the Minigtry provide targeted funding for public colleges, university colleges, and
indtitutes to establish Firgt Nations Coordinator positions to support First Nations student
success. A base of First Nations Coordinators was established fairly quickly. Thefirst group of
us met in Vancouver in October 1991 hosted by Shirley Joseph, then of Vancouver Community
College.

From thefirst days, we redlized that the position of First Nations Coordinator is achalenging
one. Itisonething to say that these positions were supposed to support student success. It was
quite another to define what that meant and develop waysto do it. We needed to examine the
academic, financid, socid, and cultura needs of the students we had been hired to support, and
establish or learn ways to help them meet these needs. That was, and continues to be, an
extraordinary chdlenge.

Anacther of the huge issues facing us was that we were working in inditutions and within a
system that was not designed for our people or communities. What did ingtitutions need to do to
support First Nations student success? What barriers had been erected that got in the way of
Firgt Nations student access? What systems had been established that supported First Nations
student failure? What role did First Nations Coordinators need to play if these barriers were
going to be taken down and replaced with something that worked for the students we serve?

Y et another mgjor issue that we had to ded with was that many of our ingtitutions had lost touch
— or never established touch in the first place — with local First Nations or Aborigina
organizations that could supply inditutions with students, fund those students, offer expertise to
indtitutions about community education needs, and work together with inditutions to provide
student support. What did we, as First Nations Coordinators, need to do to establish these
connectionsin order to promote student success?

! For ahistory of the evolution of the Green Report to the Aboriginal Post-Secondary Education and Training Policy
Framework see Appendix A p 46.



Then there was programming and curriculum. For too long the mgority of First Nations post-
secondary students had been expected to thrive in classrooms that did not acknowledge their
history, systems, current redlities, or goals. First Nations Coordinators could not be said to be
supporting First Nations student successif we did not establish influence in curriculum.

At that first gathering of First Nations Coordinators we talked about dl of these things and we
were aso told that we needed to gather and present data to provide evidence that our positions
were achieving results and needed to remain in place.

Finaly, we knew that it would likely be necessary to bring additiona resources into our
inditutions if we were to see our visions become redlities. The job of First Nations Coordinator
was, and continues to be, a daunting task.

Over the years we have evolved. There were only about nine of us at thet first gathering. Now
there are at least 52 people in the systlem who have officid responsbility to promote First

Nations student success. In the early 1990 s we formed a Council that would provide field-based
input to the Ministry and ensure communication amongst ourselves?

We have seen student numbers explode. Mogt ingtitutions report that their First Nations
populations have at least doubled over the past ten years. Many have quadrupled. We are seeing
more and more evidence of student success. The First Nations contingent at graduation
ceremonies keeps getting larger. Many of the Aborigind students who have gone through the
system over this time have become professionds, technicians, and tradespeople who are now
involved in establishing saf-determination and development for our communities.

Many of our indtitutions have dtered their syslems and ways. Most now have better ways of
supporting Firgt Nations students. Along with having a First Nations Coordinator on Site, many
ingtitutions have established spaces for Firgt Nations students, now welcome them with art and
other demondtrations of culture, ask their communities what is needed and respond to the
answers. Many have established Aborigind admissions policies and practices that enable
sudents to enroll. Many have devised sponsorship practices that work for the indtitutions,
sudents, and their Bands. Many have developed and funded new postions to work with the
Coordinator. Many have established First Nations Education as an inditutiona priority.

We have dso seen many inditutions develop good or at least better relations with community
and other education providers. Mog indtitutions and many programs have established First
Nations Advisory Councils or Committees that ensure or assist community involvement in and
direction to the inditution. Many Affiliation Agreements have been negotiated and many
community-based programs have been established. Most ingtitutions supported having
Aborigind representation on their Boards.

We have seen agreat ded of successin programming. Far more First Nations students now have
access to relevant curriculum and career preparation. First Nations Studies has been established
to the point that two provincid First Nations Studies articulation committees are now in process
of being established. Choice and success has increased.

2 For the BC First Nations Coordinators Council Terms of Reference see Appendix B, p 51.



And many of us have learned a great dedl about bringing in resources. We wereright; it was
necessary and the fruits of our |abours and those who |aboured with us are seen in the increased
services, programs, and connections that we can now view.

But we are dill left with the same responghilities. We have along way to go and much work to
do before we are finished. Our communities are il in aplace of hedling and development.
Many of our people are dill crying. Many of our young people — and not so young people — il
don't believe that they can master education. Our programming is till vulnerable to being
subsumed or abandoned. The system we work in, though improved, is till not geared to First
Nations student success, and when it sees itsdlf as threatened, it drawsinward and puts us at risk
of losing that which we have accomplished.

Our indtitutions and our communities are till learning to trust each other. We ill need to work
with both to build those things, which will result in authentic, integral education for our people.
New challenges await us as we till work on the old ones.

Thisguideisfor First Nations Coordinators and Advisors who work at the heart of dl of this. It
describes much of the work we do and contains suggestions about how to do that work. In order
to gather the information that forms this guide, Sandee Mitchell met or talked with al of the
Coordinators and Advisors listed on the acknowledgement page. She asked about what each of
those people did, what knowledge they wished they had when they started their work, and what
knowledge they would like to pass on to other Coordinators and Advisors. She compiled an
enormous list of tasks and respongihilities performed and held by First Nations workersin the
system and presented it to the Aborigind Coordinators Training Sesson in May 2002. Delegates
examined the list and talked about what it meant. From that this document was formed.

We know that there are many roles now played in First Nations Education. Some of thisguideis
directed at those who provide student support. We have called thisthe “Advisor'srole.” Some
of it isdirected at those who are responsible for systemic change and development. We called
thisthe “ Coordinator’ srole.” We are perfectly aware that many individuals do both. We dso
know that it is not possible for any one person to do dl the things that are outlined in this guide.
Neverthdessit is crucid that student support and systemic change take place and continue to
take place if we are to achieve the god's we started with. We need the support of our ingtitutions
and our communities to do this. We hope that this guide hel ps that process.

| acknowledge and honour each of you who are involved in thiswork. It isincredibly hard but
aso incredibly fulfilling and incredibly important. Thank youw/miigwech to each of you for
meaking things better for our children and grandchildren.

Hedlth and Peace to every one of you,

Janice Simcoe, Chair, First Nations Education and Services, Camosun College
Past Chair, BC First Nations Coordinators Council



DEFINITIONS

Advisor: Describes the position or role that provides direct student support services. In some
indtitutions these positions are called Student Service managers or Student Devel opment
Workers.

Advisory Committee: Describes the groups or committees that provide information and direction
to specific programs. Some Advisory Committees include membership from the ingtitution;
some are entirely community based.

Advisory Council: Describes the groups or councils that provide information and direction to
ingtitutions in regards to First Nations programming and/or services. Some Advisory Councils
include membership from the indtitution; some are entirdly community-based.

Coordinator: Describes the podtion or role that is respongble for establishing systemic change
and Aborigina programy/service development and/or management within inditutions. In many
indtitutions these postions aso provide student support services.

First Nations/Aboriginal: These terms are both used in this guide to refer to the descendents of
the indigenous peoples of what is now caled North America. We used both terms because they
are both used by various inditutions (we dso are aware that there are indtitutions use the term
“Indigenous’). “First Nations,” when used in our system, intends to reflect inclusveness. The
inditutions that use it refer to the diversity amongst our peoples, including those who are cdled
Indians, Métis, and Inuit. It reflects the sovereignty of our Nations, and primacy of our
relationship with these [lands. The ingtitutions that use the term “Aborigind” adso useit to reflect
inclusiveness, in the way that the Canadian Congtitution defines Aborigind peoples: Indian,
Méis, and Inuit.



ADVISOR'SROLE

What we are cdling “Advisors’ are those people who provide direct
support services to sudents. Components of this may include:

Academic Services: thisinvolves providing information and assistance

about what programs and services the inditution has to offer; helping

A students to develop education plans and strategies, organizing sudy groups
and other learning activities, asssting with admissong/registration

processes and ass sting students to move forward with their education.

Financid Services: thisinvolves asssting students to access Band funding or assstance from
Métis organizations or other Aborigind organizations, providing information about bursaries and
scholarships; liaisng with sudents funders; and providing assstance to sudentsin financid
criss.

Culturd Services: thisinvolves planning or hogting culturd events, asssting sudentsto get in
touch with those who can provide them with cultura teachings, and supporting spiritud and
emotiona wellness

It isimportant to take awhaligtic gpproach. When you are working with sudents dways
remember to look at the physical, emotiona, mentd, and spiritua well being of that person.

Remember too that you are often the first contact that students have and it is so important to
make them fed welcome.

Providing Academic Support to Students

Here are some of the tasks you may need to do to provide academic support to students:

Follow up with students who have mede contact with you either persondly, by phone, or by
email. See how they are doing and let them know that you are there for them if they get stuck
or overwhelmed with details of the application process.

Provide students with tips on how to prepare for assessments.

Refer students to the assessment center who do not have the prerequisites for their program of
interest.

Review transcripts, requirements and make recommendations.

Assg sudents with their educationa planning by providing them with information on how to
apply, when to apply, what courses they need to take and in what order they should be taken.
Explore as many options as you can to ensure they make informed decisions. Thiswill help
them take control of their own education.



Make students aware of tutoring or learning skills services that are available within your
inditution.

Assg students who have learning chalenges to locate funding for testing.
Mail students information if they are unable to access your ingtitution for whatever reason
Attend Career Fairs on behdf of your programs and ingtitution.

Encourage students to access tutoring before they arein criss.

Assg sudents in arranging funding through their Band for tutoring.
Organize and provide workshops on study skills specific to First Nations' learners.

Provide knowledge of time management and study skills or make referras to appropriate
student services.

Provide verification of student enrollment to various organizations upon the sudent’ s request.

Sometimes advocate on behdf of sudents who arein crisis or have medica problems and
need medica withdrawa s from courses or programs.

Tips

Y ou will need to be able to advocate on behaf of students who have learning challengesin the
classroom. For example, Resdentia School survivors may panic in response to authority in
classrooms and this can affect their ability to perform on tests. One solution isto provide a
quiet, safe space for testing. Encourage studentsto talk to their instructors or the disability
department in your ingtitution to arrange specia circumstances for writing exams and tests.

It will be ussful for you to have knowledge of various learning styles of adult learners.

A gresat ded of the work that we do as Advisors involves answering questions by phone. Keep
aligt of names and phone numbers of people who contact your office and note the nature of
ther cals.

Be aware of the servicesthat are available for sudents who have literacy issues or learning
chalenges and, when appropriate, refer sudents to these services.

Academic support is sometimes done by email; however, be aware that it can betime
consuming unless you have prepared documents about frequently asked questionsto send in
reply.

Trandtion into your Ingitution




Students that are coming into your ingtitution have alot of questions that they may not even know
how to ask. Thefollowingisa series of suggestions for you to make the trangtion as smooth as

possible:
Arrange, organize, and conduct campus tours for potential students.

Provide information about programs, admisson processes, prerequisite requirements, GPA
requirements, and potentia waiting ligts.

Make students aware of the support systems that are available and the steps needed to access
them.

Let out-of-town students know the importance of putting their names on wait lists for
Aborigind housing or other subsidized housing. Have them do this as early as possible.

Encourage students to place their names on wait ligts for day care well in advance (ayear if
possible).

Make students aware of how to get prerequisites needed to get into programs of interest.

Provide students with resources and contacts within the ingtitution.

Arrange for students to meet with program managers. Provide information about course work
and expectations.

Arrange for current sudents to talk with potentia students.

Support student gpplications for funding. Talk to students about the importance of having
good communicetion with their funding sources.

Help sudents to identify any barriers that may get in the way of their student experience and
then work to remove or work around some of these obstacles. It isimportant for sudentsto be
aware of dl the chalenges that may present themsdves to them.

Make sure students are aware of their respongbilities around registration, withdrawing from
courses, taking care of tuition and books, budgeting, seeking support services and
communication with their ingtructors around extensions.

Maintain lists and contact information to be able to keep in touch with potertia students.

Trandtion from your Inditution

Students who are preparing to leave your indtitution aso have trangtion needs. Here are some
suggestions for you to assigt them.



Be aware of upcoming Career Fairs and try to attend at least two per year. Aswdll as
promoting your own ingtitution and programs, this helps you to keep knowledgeable about
other inditutions and provides you with great networking opportunities.

Provide students with contact names at other post- secondary ingtitutions.

Let your contacts know that you have made referrds to them so they can follow up.
Know of the gpplication processes to other indtitutions or graduate programs.

Provide brochures and other important information.

Assig students with the application process of other indtitutions, if and when appropriate.
Provide information about employment opportunities for graduates.

Develop a data management system to track graduates (this helps you prove that students
education isworthwhile and helps to ensure that you will till be here to help other students.)

Be aware of the chalenges that udents and communities may face when students return to
their communities after they have completed their education. Coach students on how to make
asmooth trangtion to home.

Planning for convocation is the responsibility of some Advisors and some Coordinators. If you

are respongble for this, work closely with studentsto plan this event. 'Y ou need to set adate, find
alocation, and talk about food. Are you going to have the event catered? If so, whoisgoing to
pay? If it isgoing to be ateam effort, who is going to be responsible for what? Y ou need to send
out invitations, invite local Chiefs and Elders and other VIPs, create an agenda, and maybe arrange
a keynote speaker.

Providing Financial Support to Students

Becoming Higible

Students who are registered as Status Indians or registered Inuit are eligible for post- secondary
education benefits. This may include tuition, travel, book and living cogts, but the extent of
digibility depends on what kind of program the student is taking and whether he or sheis part-
time or full-time,

Students who are recognized as Métis may be eigible for some education benefits that are
adminigtered by the Métis Provincid Council of BC.

Many students, by the time they reach post- secondary, have sorted out any membership issues.
Some, however, do not yet have their Indian, Inuit, or Métisregistration in place. They may ask
for your assstance in obtaining documentation that enables them to dam benefits.



Indian Status

People who are digible for Indian status are those who are children of Status Indians or children
of Status Indians who gave up or logt their status. Students who wish to dlaim or reclam satus
will have to contact Indian and Northern Affairs Canada (INAC) for application/registration
forms (see http:/mww.ainc-inac.gc.ca for more information). Students who are gpplying for
status will need documentation about what First Nationthey are from and whether or not their
parent(s) were Status Indian/Band member(s) of what Nation. Thefirst step is to contact:
Indian Affairs and Northern Devel opment

600-1138 Méville Street

Vancouver, BC V6E 4S3

Phone (604) 775-5100 or (604) 666-2059

Fax (604) 775-7149

Inuit Registration

Inuit students who are not connected to their villages or homelands may aso contact Indian and
Northern Affairs Canadato seeif they are registered, or they may be able to seek information
and assistance from the Native Education Centre in Vancouver at (604) 873-3761.

Métis Status

People who are digible for Métis status have an ancestral connection to the children of Indian
women and European men who founded the Métis Nation (for more information see
http:/mww.metisnation.ca). Students who wish to claim Métis status will need to contact their
locdl of the Métis Provincid Council of British Columbia (http://www.mpcbc.bc.ca). Students
will need to produce verification of ancestry, obtained ether through a Métis organization
recognized by the Métis Provincia Council of BC, or from a genealogy search obtained through
averified genedogis.

Types of Funding

Band Funding

A magjor service that Advisors provide to students who are Status Indians and Band membersisto
assigt them with applications for Band or Triba Council funding. Please note that there are
varying application deadlines for Band funding. Some are as early as January; some Bands dlow
students to apply right into the summer. Check, if possible, what kind of deadlines the student

will face.

Encourage students to write a letter to the Education Coordinator at their Band. Generdly, the
letter should include the following:

A brief introduction of who they are and who their parents/grandparents are. If the student
does not know whom his or her parent(s) is/are, which is common for people who have



been adopted or did not grow up with their family, a brief explanation of this Stuation is
appropriate. Sometimes students will fed arange of emotions and may need your support
inwriting this letter or talking about their fedings around thisissue. (See an example of
such aletter in Appendix C, p 53)

In the letter students should state that they are applying for post-secondary funding and
specify whether they are planning to take full or part time studies. Students should briefly
discusstheir educationd history and where they are currently at with their educationa
pursuits. Students should outline short term and long term goals. For example:

“My short-term god is to complete upgrading and then take a ten month certificate
program in Child and Y outh Care. That will lead into my long-term god, which isto
obtain aBachdor's Degree in Child and Y outh Care.”

Students should outline program information, including the length of program(s) and costs
for tuition and books. Students will often rely on you to provide them with thisinformation
or ask you where they can get thisinformation. (If you don't have this information you can
request an Ingtitutional Appendix document from your ingtitution’s Financial Aid centre.
Financid Aid mugt have thisinformation for sudent loan gpplicants).

STRONGLY recommend that your students request the funding policy from their Bandsin
thisletter. The policy should tel students how long the Band is willing to fund them for
Certificates, Diplomas, and Degrees, aswdl as other important information.

Application:

Students should send their |etter to the Band Education Coordinator with any other information
that the Band has requested, such as their high school or previous college transcript or aletter of
acceptance from the indtitution the student is applying to. Students may not be able to provide a
letter of acceptance if they have just gpplied to the indtitution, or if the indtitution has not

released |etters of acceptance yet. Explain to students that they should not wait for an acceptance
|etter before submitting their Band application. Students should send their gpplications to thelr
Bands and et the Bands know that they will forward their letter of acceptance as soon as they
have received it. Students should get their gpplicationsin as early as possible in case the Band
works on a“firgt-come-firg-served” basis.

Students should alow at least four weeks for their Bands to get back to them in writing.
Encourage students to follow their gpplication up with a phone call to ensure that the gpplication
has been received and to check the status of the application. Students need to know that good
communication with their Bandsis crucid.

Following Through

Once the Band has approved student-funding gpplications, it is crucid that the students follow
through on Band expectations. |If they are required to submit progress reports and don't their
living dlowance may be late or cancelled. If they are required to regpply every year, they must
do so. Itisredly heartbreaking when continuing students miss gpplication deadlines because
they thought they were okay throughout their whole educeation.
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Students also need to be aware of how long their sponsorship letters for tuition and books last.
Some Bands approve funding for ayear a atime; some only for a semester a atime. Make sure
that students know when to request and file anew sponsorship letter.

Another thing to bear in mind is that many ingtitutions have mandatory hedth plans for sudents.
Usudly Status Indian students can opt out of these plans by showing their status card to the plan
adminigrator but there are time deadlines for doing this. If students do not opt out in time, their
Bands may refuse to pay the premium and the students' education may be put in jeopardy.

Please make sure that affected students are aware of this.

Appllca| on Checklist
L etter of request/intent
Previous transcripts
Information about program content and objectives
Length of program (short-term and long-term)
Tuition/books costs
Acceptance letter from ingtitution (or promise to provide acceptance letter when it becomes
available)
Completed gpplication form.

Student Responsibility Checklist
Providing proof of registration to the Band
Ensuring that sponsorship has been received each term
Opting out of mandatory medicd plans
Providing progress reports when requested
Regpplying for funding on time each yeer.

Band Funding Policies

Band funding policiesvary. The following information is based on funding policies that many
Bands are following and can be helpful to you. Please, DO NOT assumethat dl Bands policies
fal within these guiddlines. It is very important to request a copy of individua Band policies.

Most Bands require that students take a minimum course load (usualy 4 courses/12 credits) in
order to receive aliving alowance while they attend school. Under specia circumstances,
students may be given permission to take 3 courses (Scredits) per semester, aslong as they teke 4
or 5 courses the next semester. Bands may also alow students to take a reduced course load if
they are facing hedth, persond or family condraints. It isimportant for sudents to

communicate with their Bands directly to ensure they are honouring the Band palicy.

Students who are pursuing a degree need to inform their Bands about what timelines they will be
looking at. For example:

A Bachelor's degree in Socia Work is considered a4 year degree and will take four
years (or 32 months) to complete if the student isfinishing 5 courses per semester or
10 courses per year. If the student takes 4 courses per semester, it will take 40
months to complete this degree.
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A Bachelor of Education is considered a5 year degree and will take five years (or 40
months) to complete if the student isfinishing 5 courses per semester or 10 courses
per year. If student takes 4 courses per semester, it will take 48 months to complete
this degree.

Bands generaly will fund students for 40 months to complete a 4-year degree and 48 months to
complete a5-year degree. Bands that fund graduate degrees will usudly provide 24 months of full
support.

For students who want to study on a part-time basis, most Bands will cover the cost of tuition and
books only.

Métis Funding

Tuition, fees, books and supplies sponsorship may be available to Métis students through the
Métis Provincid Council of British Columbia (MPCBC). Provincid criteria states that these
students must provide Métisidentification. This can bein the form of a photocopy of a Métis card
issued by a Métis organization recognized by the MPCBC, aletter verifying Métis citizenship
from aMétis local recognized by MPCBC, or a genedlogy search provided by a verified
genedogis.

Students gpply through their Métisloca. There are seven locdsin British Columbia. Each hasa
representative who sts on the Employment and Training Committee, which is the decison-maker
for Métis funding applications. Contact information can be found at http://www.mpchbc.bc.cal.
Students will have to go through an application process. Students on Employment Insurance may
be able to continue to receive El benefits while training but decisions such as these must go
through the Métis funder.

We suggest that you, as an Advisor, contact the Métislocd in your areato obtain funding
gpplications and further information.

Other Aborigina Sources of Funding
There are some Aborigind Human Resource Development Agreement (AHRDA) budgets
allocated to assst students who are not able to access other sources of funding. Assistance usualy
covers only tuition, fees, supplies, and books. Eligible programs are certificate or diploma
programs that take two years or lessto complete. Please contact your local Band or most local
Friendship Centre to see if any of these resources are in your community.

Employment Insurance (EI)

Students on Employment Insurance may be able to continue to receive El benefits while doing
short-term training but arrangements must be made prior to the training Sart date. Advise students
to vigt ther loca El office to discuss questions about this source of assstance.

Socia Assstance (SA)
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Students on Socid Assstance MAY be able to continue to receive SA benefits while doing norr
sudent loan digible short-term training or upgrading but this option is now very limited. Students
must make arrangements with their worker or Training Consultant before starting on their
education plan.

Student Loans

Studentsin post-secondary or career programs may be digible for student loans if they do not
have any other options. We suggest that you refer student loan applicantsto Financid Aid offices.
Also, thereis an excellent website about student |oans and other financia options a
http://www.bcsap.bc.ca

Scholarships and Bursaries

Students need to check out their digibility for grants based on academic achievement
(scholarships) and financia need (bursaries). See http:/Mww.ainc-inac.gc.ca/pslys/shaas ehtml
for agood Sart.

Please see Appendix | for websites to seek thiskind of funding.

Other Aspects of Financial Support

Following are other tasks and respongbilities you may need to take on in regards to Financia
Support Service:

Provide students with long distance telephone access to request sponsorship from their Band or
other funding agency.

Fax application packages to funders on behaf of students.

Send sponsorship forms to funding agencies. Receiving tuition sponsorship forms and
recording them into your ingtitution’ s sudent records system at your institution or ensuring that
they get to the accounting department within your indtitution. Keeping copies of these forms
onfile

Send bookstore sponsorships forms to the appropriate bookstores. Keep copies of these forms
onfile

Help students understand funders' educationd policies and procedures, and the indtitution’s
policies and procedures that apply to funding.

Ensure that students are aware of the importance of following the above policies and
procedures.

Write letters of support or conditiona |etters of acceptance to funding agencies on behaf of
students.
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Provide copies of Band policies and gpplication forms to students and keep copies onfile.

Build good rdlationships with Bands and other Aborigind organizations that provide funding
to students.

Assg students, when appropriate, to fill out Band or Métis application forms.

Provide progress report forms to students who need them.

Work with students who fed intimidated when dedling with their Bands. Students who have
been didocated from their home communities may fed very uncomfortable making requests or
seeking answers from their Bands. 'Y ou may support students like this by advocating on their
behdf and teaching them how to respectfully advocate for themsdlves.

Provide information to Band education workers who may not have alot of experience with
post-secondary or post-secondary students. Thisis an excedlent opportunity to do mutua
teaching/learning processes.

Work with students to set up food banks and clothing exchanges.

Solicit donations from the loca community to support students who have financia need.
Write |etters to community organizations to solicit food vouchers and gift certificates.
Provide students with a letter supporting their fundraisng.

Provide student names and identifying digible students for college and university bursary and
scholarships.

Maintain afile of bursary and scholarships that are available only to First Nations students
and, when necessary, assisting students by writing letters of support and providing copies of
grades.

Participate in the selection process for bursaries and scholarships.

Refer students for emergency loans and emergency services.

Maintain an information board advertisng summer and post- graduate employment
opportunities for sudents.

Encourage students to stay away from unnecessary debt with student loans. Y ou may want to
St down with the student who is thinking of taking out a student loan in addition to his’her
Band funding and cogting out what hisher financid picture might look like for ten or twelve
years dfter graduation.
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Refer students to other funding sources such asthe Financid Aid office, Human Resource
Development Canada (HRDC), and Adult Basic Education Student Assistance Program,
(ABESAP).

Communicate with socid workers and other funding authorities on sudent’ s behdf when
requested to by the student.

TIP. Always ensure that you have asgned “Release of Information” form before providing any
information to Bands or funding agencies about students. The Freedom of Information/Protection
of Privacy Act requires employees of inditutions to have written consent to provide information
about a person to anybody. If you are working with Bands or other funding agencies that require
registration or progress information about students you must have this document. For asample of
a Release of Information form see Appendix D, p 54.

Providing Cultural Support Servicesto Students

A mgjor part of our roleisto provide cultural support to students. The part of our job that requires
usto provide a place of comfort and recognition to students nearly always has cultura aspects.
This can be difficult. Not al Advisors have cultural knowledge or training. Not al Advisors

work on their own territory. The students we serve come from many, many backgrounds. Some
are very well grounded in cultural teachings, some have never been provided with any knowledge;
and there are many in between. Moreover, we tend to serve students from many Nations with
meany different kinds of teachings and ceremonies, and we work in and are watched by the holders
of the territoriesin which our indtitutions are located. Here are some points to consider:

Knowledge of locd First Nationsis crucid to your work. Vidt theloca people. You can start
at the Band officeif you don't know anyone. Bring a gift to the Chief and tell him or her who
you are and what kind of work you are doing in their territory. Ask for advice about how you
can learn more about the loca people and history.

Befriendly and respectful to those who are willing to be your teachers. Learn to be quiet
about the things you should be quiet about and to ask permission before you share knowledge
you have gained.

When spesking publicly aways acknowledge the people of the loca territory.

Learn about loca paliticsif you can but stay neutrd if there are any conflicts.

Honour the culturd differences that exist between Nations. They make us unique.

Share with students that knowledge around protocol issuesis crucid.

AsK permission to build relationships with spiritud leaders in the community.

Seek out cultural teachers who are from other Nations or places. They too have much to share
and they will help you be able to provide as much support to as many students as possible.
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Make yoursdf visble in the community. Be prepared to attend and support First Nations
events in the community, both formally and informaly.

Conduct yoursdlf with honour. The community watches.
Also treat yoursdf with honour. Remember who YOU are, that you are a culturd and spiritua
being and your knowledge and practices and beliefs are your teachings. Y ou are not lessthan

those who have greater cultural knowledge and you are not more than those who have had less
opportunity for learning than you. Keep open to teachings and they will come.

When you have done your learning you will be better prepared to provide cultural support to
sudents. Important aspects of doing this are:

Honor the diversty within our Nations.
Understand and act on Firgt Nations protocols.

Be aware of culturd eventstha are going on in the community and encouraging studentsto
attend.

Know where students can access cultura activities such as swesats and healing ceremonies.
Bring students to cultura activities upon request and when appropriate.

Connect sudents with cultura people in the community upon request and when gppropriate.
Provide guidance and cultura support upon request and when appropriate.

Facilitate talking and hesling circles upon reques.

Direct students to medicines needed for prayer and smudging.

Fadilitating or arranging drumming and singing workshops or gatherings

Encourage students to explore their own cultura backgrounds.

Work to creste cultura awareness and sengtivity within your immediate department and
within the inditution.

Work with your ingtitution’s Aborigind student group to organize socids, fundraisers, and
awareness days.

Be prepared to advise students on who they should invite to certain functions.

Provide guidance to students on local protocol issues and ensuring thet local protocol is
followed when your inditution is involved.
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Provide students with contacts in the community for taking care of their spiritua needs while
they are Sudying.

Work with student unions or councils to organize and maintain First Nations' student
organizations that can work with you on cultural issues.

Other Important Connections with Community

Y ou heed to stay connected with community if you wish to provide wholistic support servicesto
students. Here are some strategies you may use to do this

Develop contacts within the local First Nations community at Band offices and other First
Nations or Aborigina organizations and services.

Vigt with those contacts to provide updates about changes in your inditution.

If time and budget permits, keep the community informed about important dates and upcoming
events a your inditution by producing a newdetter.

Participate in externd First Nations education-related committees such as advisory
committees or agency boards

If time permits, attend high school leadership classes to make connections with youth.
Involve the community in events & your ingtitution.

Liaise with First Nations counsglors in secondary schools and education coordinators within
Bands.

Try to involve the community, as much as you can, in decison-making processes for your
department and your indtitution. This supports the orntgoing work of the Advisory Council that
supports your work. Treat them with honour.
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ATTRIBUTESTHAT BENEFIT ADVISORS
Excdlent advocacy and conflict resolution skills.
Strong writing sKills.
Knowledge of the BC post-secondary system
Compuiter literacy.
Ability to facilitate workshops and mestings.
A degree or at least two years of post-secondary education.
Knowledge of theindtitution’s program base and services system.
Academic counsdling experience.
A good sense of humor.
Compasson.
Humility.
Good organizationd skills.
Ability to chalenge your own biases and beliefs.
Ability to keep one' s persond life and professond life separate.
Excellent leadership skills
Skills and knowledge of how to dedl with racism and harassment issues.
Ability and willingness to make referrd's when necessary.
Ability to set boundaries.
Ability to maintain detailed student files.

Strong ethical and professiona values.
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COORDINATORSROLE

What we are cdling “ Coordinators’ are those people who are
responsible for the systems and environments provided to First Nations
students at our ingtitutions. Coordinators may be responsble for the
following:

Ensure that student services arein place

Provide leadership to set up practices, policies, and systems that support First Nations student
access and success

Build community rdations, including bringing culturd or community expertsinto the
inditution

Build relationships between First Nations programs and services departments with other
aress of the indtitution, including providing crass-cultura informeation or training to other
areas of the indtitution

Firgt Nations program planning or development

Proposal writing and budget

Staff supervison.

Student Services

The mgority of students we serve have complex lives that include children, community, and
extended family responsbilities. Students may aso carry significant culturd responsbilities and
often have their education complicated by the need to find ways of walking between two (or
more) very different worlds with very different value sysems.

The students we serve often have to sort out complicated funding processes. They are unlikely

to have strong financid supports behind them but are very likely to carry financid responsbility
for people other than themsdves. They are quite likdly to distrust or fear educationa ingtitutions
and processes. They may have to work through persona histories that convinced them they were
incgpable. They may be seeking culturd learning at the same time they are seeking academic
credentials. Inthe“Advisor'sRole” section, we talked about tasks and processes to support
students through a one-on-one (or group) approach. The following are tasks and processes that
help develop a systemic support system. Coordinators may be responsible or partidly
responsible for some or dl of the following:

Academics, fadilities, and marketing

Address access issues by developing admissions policies for First Nations students. For an
example of such apolicy, please see Appendix E, p55.
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Carry knowledge about the roles, responsihilities, and relationships of faculty, saff and
students and ensuring thisinformation is communicated to students.

Collect and maintaining information about al First Nations programming on campus.

Ensure thet there is First Nations-dedicated space on campus to provide an environment
where students are comfortable studying, discussng issues, and resolving problems.

Work with the ingtitution to collect art or other cultura symbols to welcome students and
give them a sense of belonging.

Maintain aresource centre of books and videos for student research projects.

Keep up on current events and issues, and interpretations of them. Being willing to spesk
about current issues to individuals or groups.

Keep current on Firgt Nations literature and other forms of knowledge.
Develop and facilitating processes to address systemic racism and its impact on students.

Work to ensure that students with physical disabilities have accessto the First Nations
services area.

Provide advocacy or seeking resolution for students who are conflict with ingtructors.

Follow up on complaints from students, community, and the indtitution.
Tracking student numbers, graduation rates, and post-ingtitution experiences.

Support the set-up and maintenance of a functiond webgte for the First Nations services
department.

Develop brochures about services and programs.
Attend career fairsto promote services and programs.

Organize mail-outs to high schools, upgrading centres, and First Nations organizations to
provide information about services and programs.

Support the development of a First Nations Student Association:

Mog if not dl, ingtitutions have by now established some form of First Nations Student
Asociation. Some are effiliated with the inditution’s main Student Society; some are stand-
adone. Some have formd processes and work from a political perspective; some are very
informa and are focussed on socid or culturd activities.
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Student associations provide excdllent value. They can provide peer support, sudent voice,
learning activities, socid services kinds of support, and advocacy. They can organize events.
They can build connection with community.

Student associations can aso be prone to conflict. When disagreement occurs, it can often be
traced to conflicting visions about what the association should be.

When invited, Coordinators can work with student associations. Some of things you may be able
to provide are:
Mentoring and advisng when students are engaged in planning events and activities.
Assgting with fundraising for functions and activities.
Assiging partnership building with the indtitution’s Student Society.
Providing leadership training to sudents.
Organizing or facilitating conflict resolution processes when necessary.
Sharing ways of aternative methods of governance as students are setting up leadership
processes.
Assging the development of condtitutions. For an example of aFirst Nations Student
Condgtitution see Appendix F, p 57.

Financia

Provide information and advice for your indtitution as it sets up systems and processes to
record tuition and book sponsorships.

Develop and maintain a system within your ingditution that supports student access to Band
funding, other agency funding, and financid ad.

Set up sysemsto facilitate funders needs for information.

Provide advocacy for students who are having communication or other problems with their
funders.

Maintain afile of bursaries and scholarships available to First Nations students.

Administer and/or participating in the selection process for bursaries and scholarships for
First Nations students.

Develop New Student Awards. Y ou may have the opportunity to develop new awards for
sudentsin your ingtitution. There are a number of steps that you need to go through to set up
bursaries and scholarships for sudents at your inditution. The first step isto find a donor or
gponsor. Thismay be very difficult or it might be easy. Thetrick sometimesisjust to be
prepared to respond to someone who wants to donate money or wants to honour a person
who has passed away or retired. It isvery important to establish good relaionshipswith
people in your inditution’s Foundation. They will help you “be there at theright time” and
they carry expertise about how to fundraise, set up endowment funds or one-time-only
awards, and administer on-going awards. The processwill include:
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Choose criteriafor recipients, such asthey have to be engineering students or they need to
participate in community activities, or they need to carry a certain grade point average.  This
is often the decision of the donor.

Work with the Foundation to establish an endowment fund and to plan fundraising activities
or events to raise money for it.

Develop an application form and process.

Ensure that students are aware of the award and apply for the award.

Choose recipients.

Plan awards ceremonies or working with othersin the ingtitution to integrate the giving of
your new award into existing ceremonies or functions.

Thank and in other ways honor the donors and those who participated in fundraising
activities.

Cultura
Organize feasts or ceremonies, including graduation ceremonies. This may involve ensuring
that local protocal isfollowed; ensuring thet there is food available; organizing dancers and
speakers, preparing agendas, and providing students names and Nations.
Invite Elders and other culturd experts to provide cultura teaching for students.
Work with your physical resources people to establish processes for students to smudge or
perform other ceremonies that involve fire. If this planning doesn't take place, smoke darms
may be st off and this of course would cause its own difficulties. Anther issue with fire
ceremonies is that some people are highly senditive to smoke. There are ways to meet
everybody’ s needs but this usudly requires planning.

Coordinate drumming or other ceremonies that involve noise with certain areal s need for
quiet.

Teach or providing culturd experts to teach students about local protocols.

Maintain contact lists of cultural experts who can provide services to sudents.

Organize peer-counseling workshops.

Develop processes for Elders in Residence or Elders Counsdlling programs and services.
Work with your inditution to increase its First Nations art collections.

Organize events for First Nations artists, writers, and filmmakers to showcase their work.

Practices, Palicies, and Systems
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Appropriate student support cannot exist in avacuum. Coordinators play an important rolein
developing the system environments that promote retention and success. This starts with a good
awareness of inditutional process.

I nstitutional Processes

Learn as much as you can about how the inditution views itsdf. Whét is the misson statement
and how important isit in decison making? What is the Strategic Plan and how does it rlate to
your work? How do members of the indtitution influence future strategic planning? What kinds
of relationships does the ingtitution have with other education providers, with various sectors of
the externa community, with the Ministry? What kind of advocacy does it respond to? What
kind does it ignore? What kinds of students does the ingtitution want to attract? How doesit do
this? What kinds of policy drive the indtitution? What kinds of informa practices drive the
inditution? What is the reationship between the two? How does the indtitution create policy?
How and why does the indtitution change policy?

Learn as much as you can about how the ingtitution plans for and processes budget. How are
priorities set? What are the timdines? Who has influence on and responsibility for decision
making? How long doesit take to implement adecison? What are the factors that can change a
decison? What are the budget factors that provide stability? What are the budget factors that
hamper innovation? How does the indtitution work with new money or soft money or base
money? How doesit make decisons around budget partnering with externd groups?

Learn as much as you can about indtitutional processes. Who counts students and how? How are
academic records recorded and kept? How are tuition-related records recorded and kept? How
are students informed about academic processes? How are they informed about money-related
processes? Who makes decisions about programs? How are programs approved? What factors
lead to them getting cut? What are the ingtitution’s hiring processes? What obligations does it
have to what employee groups?

Learn as much as you can about the indtitution’s approach to students. What factors provide
access to students? What barriers keep them out? How does the ingtitution define student
success? What does it do about student success? How does it respond when students aren't
being successful? What doesit do about human rights, harassment, and racism issues?

Thisseemslike alot of information gathering. Itis. You don't need to memorize the Strategic
plan or know how to implement dl the indtitutiona practices but it is extremdy helpful to know
about them. Your job, in so many ways, is to be achange-maker. How can you plan the change
you wish to see in an organization that you don’t know?

If you have a good supervisor, the two of you can explore these questions together. Be willing to
be taught and then be willing to teach.

Here are afew things regarding policy that Coordinators do in this areax

Affect drategic planning.
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Manage First Nations program and or services budgets.

Affect theinditution’s ways of collecting, recording, and interpreting information about
student numbers.

Affect the process of administering sponsorships.

Affect policies and practice around racism and other forms of harassment.

Affect admissons and retention processes.

Affect sudent success planning and initiatives.

Affect inditutiona gpproachesto culture and diversty.

Community Relationships

It is often the role of the Coordinator to guide the relaionship building between the inditution
and the community. As Coordinator, you need to create reationships with community if you
don't aready have them established.

Firgt Nations/Aborigina Advisory Council Work

A mgor component of thisisthe work that is done with the First Nations Advisory Council.
Here are some things that you as a Coordinator may do when working with the First Nations
Advisory:

Define your role with the Advisory Coundil.
Demondrate and encourage teamwork within the Advisory Council.
If required, take minutes of mestings.

If required, organize meetings by contacting advisory committee members, setting the agenda,
booking alocation, and organizing food and refreshments.

Act as akey Firg Nations representative to the indtitution and a key inditutiond representative
to the community.

Involve the Advisory Council in decison-making around program devel opment, services
development, community relations and other issues related to your department or other First
Nationsinitiatives in your inditution.

Ensure that anything that you do involving program development and servicesin your
indtitution is gpproved through the First Nations Advisory Council. The Advisory Coundl is

there to provide support and recommendations when deding with issues and controverses that
arisein your work.

Provide written progress reports to the Advisory Council on a quarterly basis or as appropriate.

Act on recommendations outlined by the Advisory Council.
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The Advisory Council isthere to provide you with guidance and support. The work of the
committee and its members can be invauable. Honour them.

Other Community issues:

Ensure that the community, beyond the Advisory Council, knows who you are and what you
aredoing. You mug be visblein the community.

Keep the community informed about program and service changes within the ingtitution.

Work with other education and services providers in the First Nations community to ensure
that you are networking for rather than competing for resources. Join community boards and

inter-agency groups if possble.

Make sure that you eat with community members sometimes. This might be at feasts or it
might be a lunch but you need to et with people to have connection.

Attend funerals when you knew the deceased or work closaly with his or her family members.

Attend at least three mgjor community functionsayear. Y ou have to know the community to
be able to represent it. Y ou have to have credibility within the community for its people to
take you serioudy. Also, many believe that if you are known you will be prayed for. If you
are prayed for you will be taken care of.

Conduct yoursdf well in public.

If you have good relationships with the community you can fadilitate bringing community
members to the ingtitution to provide presence and teaching to students and members of the
inditution. Community members carry many gifts.

Réationship Building within the Ingtitution

We cannot stress enough the importance of building rdaionships with those in the indtitution. As
we have said a number of times, amgor role of the Coordinator isto be a change-maker for the
betterment of the students and good relationship building makes this possible over the long term.

Establish ways of making connections with as many layers of the inditution as possble. Try to
get on the agenda to present information to the Board of Governors, the Education Council,
Deans Committees, department meetings, Student support areas, union meetings, Sudent society
meetings— al the places that you might find allies.

At these meetings provide information about the work you are doing. Let them know about
numbers of students your area serves, and what these students expect to do with their education.
Share knowledge about the strengths of the students as well as the challenges sudents’ face. Let
your potentid dlies know about the diversty of triba groupsin British Columbia  Share with
them what people are taking about whenthey refer to traditiond territories. Share some of our
history around education with them. Share what you and they can do together to make things
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better. Ask for help and you will likely get it. Offer assstance. Someone will take you up on
your offer.

Don’'t spend too much time trying to convert those who resst you. When you are acting asa
change-maker, you have to expect that there will be people who don’t want to change, who view
change as threatening, or who do not recognize your voice. Itis agood strategy to not judge the
inditution by these people. If you try to change an entire organization al & once, it will ather
fight you or ignore you and then you will have to use dl your energy combating that instead of

pursuing your origina god.

By the same token don’t spend dl your time with only those who openly support you. Y ou need
these friends and supporters but you also need to trave the inditution. There are many, many
potentid dlies out there who just need to hear your voice. Find them.

Once you have a critica mass of supporters you can do amazing things. Thisincludes affecting

the sysems we talked about earlier in this section. It dso includes the opportunity to build
programs.

Processfor First Nations Program Planning

Conduct a needs assessment to guide program planning.

Establish a community based and/or industry based program advisory committee to plan and
respond to needs assessment. This committee can include faculty, Sudents and community
representatives.

Ensure that First Nations perspective and voice are part of the program planning process.
Present your program ideato the indtitution’s First Nations Advisory Council.

Engage in partnership building or affiliation agreements with other program, courses within
your inditution or within the industry and the community, (when appropriate.)

Look to other ingtitutions and programs for guidance.

Generate ingtitutiona support by involving senior adminigirative people and faculty and other
colleaguesin your planning.

Examine articulation issues before getting into the planning stages.
Develop a budget.

Develop funding proposds for new and current programs (for an excellent guide to proposa
writing, see Appendix G, p 69.)
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Examine fadility issues— where will your program be housed and how will rent and services
be dedt with if it is off campus?

Learn about your indtitution’s accreditation procedures and follow through with Education
Council processes.

Submit funding proposals to appropriate sources. If these are successful:
Recruit students.

Consder who is going to teach in the program and research union contracts and concerns that
may affect your program.

Hire ingtructors to teach in the program and staff to support the program and students.
Launch the program.

Follow up with evaluations and student tracking.

Things to consider when doing program planning:
Seek the advice and support of Elders and other community members.
Consider resources for students who have disabilities.
Be aware of cross-culturd, indluding intertriba, issues.
Be aware of the supports you may need to build in for “high needs’ students.
Desgn how the program will recognize student achievements.
Consder the need to empower students to take control of their own education.
Consder whether or not you need training to do proposal writing.

Some Other Responsibilities that some Coordinators Have or are Considering:

Contract M anagement

Contract management is the process of delivering programs a cost to community organizations.
We recommend that Coordinators work with their ingtitution’s contract training or community
education areas when arequest or opportunity for athird party contract is provided.
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Budget M anagement

Some coordinators are budget officers and they need to know how to set up abudget. They must
a0 have aclear understanding of actud codts of faculty, staff, facilities, supplies, trave,
equipment, and other costs associated with this part of programming and services. Budget
officers are responsible for the cash flow in and out of their departments. This enables them to
know how Firgt Nations dollars are being used and to participate in budget planning, but such a
position does not necessarily provide accessto new dollars. Thisis asubject that coordinators
need to discuss with their supervisors or Deans.

Staff Supervision

Many Coordinators are regponsible to supervise others. This might include advisors, support
staff, work-study students, practicum students, tutors, program managers and faculty.

Learn how to be a supportive and afar supervisor. Treat peoplein the way that you want them
to treat students.

Follow through with processes such as evauations and let each one of them know, a least once a

week, the things that they are doing well. Also be prepared to provide direction and support
about how they might improve their work.
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Attributesthat Benefit Coordinators

Excdlent advocacy and conflict resolution skills
Facilitation skills

Approachability

Experience working on or with Boards and Councils
University Degree

Demongrated research, writing and criticd thinking skills
Strong knowledge of First Nations issues
Experience working in the First Nations community
Optimism

Proposal writing kills

Supervisory experience

Knowledge of cross-culturd issues, and ability to facilitate culturd competency training
Excdlent leadership ills

Excdlent organizationd skills

Experience in curriculum/program development
Knowledge of the BC post-secondary system
Excdlent communication skills

Knowledge of First Nations cultures and practices.
Ability to multi-task

Willingness/ability to work hard

Advocacy skills

Crestivity, viSon

Courage

Negotiation skills

Perseverance

Willingness/ability to take risks

Bdievability

Public spesking skills

Petience

Kindness

Strong ethics and professond vaues

Honour
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ROLES AND RESPONSIBILITIES OF BOTH COORDINATORSAND
ADVISORS

There are some roles and responsibilities that must be performed by both

Coordinators and Advisors. Our overreaching goa and purposeisto

provide an environment that supports entry, retention, and completion for

Aborigind sudents. A big part of thisisto ded with sudents fearsand

concerns, to work with students when crises threaten to interrupt their

e education, to intervene when appropriate, and to take care of ourselves so
that we can carry on to serve the next student or meet the next Situation.

The journey from the time that sudents enter our ingtitutions to when they leave can sometimes
present huge challenges for both the student and the Advisor or Coordinator. Asyou are
probably aware, many of the students that we work with are learning for the first time about the
history of Aborigind and Settler relations in Canada. Some of the students that we serve are
aurvivors of the Resdentid School system, many have grown up having very negative
experiences with school in generd, and many have experienced racism. Some may dso fed a
sense of displacement, didocation, and lack of identity. When persona issues such as these
surface, they are often accompanied by arange of emotions and fedings such as, sadness, anger,
fear, and sometimesrage. Sorrow, confusion, or anger that they didn’t know they carried within
them begins to surface and this can send studentsinto criss.

Students often need support when dealing with their feglings and emations and they need to do
some heding. They will find their way to your office and you may spend hours just lisening
while they sort through their thoughts and fedings. Some indtitutions have First Nations
Counsdlors that you can refer studentsto, but most don’t. It is so important for you to build
relationships with Counsdors a or near your ingitution so that you can fed comfortable making
referrals. Often, however, when students are dedling with issues that come up for them or trigger
them, it isimportant for them to have another First Nations person to talk to. There are times
that that will be you, and you need to be ready.

Per sonal Wellness

It is your responsibility, your obligation to yourself and the spirit world, to become aware of al
that isyou, and to feed yourself, nurture yourself, and love yoursdf. If you wish to support
others, you must start by supporting yoursdf.

If you have come to thiswork as a First Nations person you too will have experienced many of
the issues we know are faced by students. It islikely that at sometimein your life you have had
your intelligence or integrity questioned because you are Aborigind. 1tislikely that you have
guestioned your own idertity: who you are, what you stand for. It islikely that you have
experienced rage as you learned of the horrors perpetrated upon your ancestors, and it is quite
possible that some of those horrors have been perpetrated on you. Itislikely that you have been
atarget of racism. Itislikely you have been denied access to dreams or god's because of your
appearance or ancestry or family circumstance or systems that have been erected to keep people
“likeyou” out.
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If you have come to thiswork as anon-Aborigind person you are aware or will soon become
aware that people will see you as carrying the baggage of these things mentioned. That tooisa
difficult burden to carry.

All of thisis chdlenging. It likely meansthat you have “triggers,” words, circumstances, or
expressions that evoke painful emaotiona — sometimes physicad — responses. It means that you
have your tears. It means that some things make you want to fight, some things make you want
to run, and some things make you want to hide. 'Y ou may have developed surviva skills that
alow you to fight or run or hide without seeming to.

We hope that you have had the opportunity to work on your healing before you started this work.
If 0, you have learned or begun to learn how to work with your past and your present and your
future in ways that will bring hope to you and those you serve.

Even if you have done alot of healing work, or don't see yoursdf as particularly pained by your
past or your knowledge, in your work as a Coordinator or Advisor you will sill come faceto
face with people or Stuations that trigger you or exhaust you.

Take care of yourself. Have aplan of self care. Pray, rest, talk, cleanse. Keep doing so.

Here are some things to think about when it comesto your own persona wellness:

Make sure that you have strong support systems for yourself both within your ingtitution and
outsde the inditution.

Arrange regular debriefing sessions with someone that you can trust, who understands who
you are and what you do.

Know what kinds of community resources are in place for hedling. Go to those people or
places yourself when you need to hed.

Taketime for yoursdf and your family.

Treat your body well. Feed it good food, Stretch it, make your heart beat. Giveit deep.
Learn how to say no. We cannot be involved with everything without something suffering.
Take time to renew your spirit and to practice your ceremonies.

Give thanks to the Creetor for gifts of learning, endurance, and renewd.

Following are the some of the very chalenging situations Coordinators and Advisors face in their
work.
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Responding when a student isin crisis

Much of our work in thisareais to provide a supportive environment for sudentswho arein
crigs, to practice good ligtening skills and to be able to respond in away that is helpful and non-
threatening. Our god isto provide support and to be able to refer students to appropriate
resources that will assist their Stuation.

Know what counsdlling resources are available within your inditution and within the
community & large.

Be aware of the process to access funding dollars for counsdlling support through Nor-
Insured Hedth Benefits (NIHB). Y ou can get up to date information by calling 1-800-317-
7878. Maintain alist of registered psychologists who are gpproved through NIHB.

Keep appropriate members of your work team informed when a student that you are
concerned about isin crigs. At the same time be conscious of confidentiaity issues. Ask
gudents permission whenever possible and only share what is necessary and appropriate.

Assg sudents in dedling with adminigtrative impacts, which often occur to sudentsas a
result of crigs. For example you may need to advocate for a student to be able to write an
exam late or be granted a compassionate withdrawa because of a deeth in the family.

Contact ingtructors on behaf of students who are experiencing criss, if and when
appropriate.

Assg students who are triggered by content in course materids. Acknowledge what is
happening to them and help them to work through or address their concerns with appropriate
sources. If thetrigger effect has resulted in course failure or other negative outcome, walk
the student through processes such as grade appedl's, compass onate withdrawal, or even
acceptance of alearning experience. Every stuation is different. 'Y ou may want to work
with the counselling centre or ombudsman office in these Situtions.

Get to know the safety/security people at your ingtitution and make sure you know how to
contact security in an emergency.

Be aware of the policies and practices a your ingtitution for dedling with issues of violence
and discrimination.

Know your ingitution’s appeal and complaint processes so that you can share this
information with sudents if necessary.

Be aware of ligbility issues.

Follow up with students who are in crisis or who are having a difficult time. Be prepared to
cal students at home or to meet them for coffee.

Be ableto gt and ligen for long periods of time.
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Be aware that more knowledge that you can have about criss intervention the better!
Be aware of the stages of grieving to assist students who have experienced loss.
Have knowledge of dternative forms of heding.

Be aware of your “duty to report” when you suspect that astudent isin danger of hurting him
or hersdf or hurting others.

Be aware that suicide rates in our communities are three times the nationa average. Suicide
has no respect for economic, socid or economic background.
Suicide
Recognize that you are quiite likely to face the issue of suicide amongst the students you serve.
When you are dedling with a potentid or attempted suicide, seek help! (See Appendix H for
guidelines on recognizing suicida behaviors and how to respond).

Work with your department, colleagues, and counselling centre to outline department
protocol when faced with a student who is suicidd.

Know what resources are available in your community and who the contact people are.

Arrange workshops and have guest speakers come into the inditution throughout the year to
gpesk on suicide and other forms of crises. Exam time may be a crucia time for students.

Have resources and information available to give to students that you are concerned abouit.

Plan how to approach this topic with a student that you suspect may be suicidal.
Expect that you may need to take control of a Stuation that ssemsto be out of control.
Always remember that crises take priority over everything!

Have an open-door policy for students so that they know that they can drop in when they are
in need and they won't be turned away.

If you have the experience of having a student complete or nearly complete suicide, recognize
that you will experience shock and grief. Even if you have to take aleadership role in
responding to the sSituation, you need to find a place and space for your own feglings. Do not
bottle them up or try to be “strong” for everyone else. Honour your heart.

Remember that isit very important to commemorate grief with ceremony. Know your
community S0 that you have someone to cdl in difficult times.
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Racism

Raciam, discrimination and other forms of harassment are aredity in Sudents lives. Welivein
asocidly dratified and race-conscious society, and we have al been taught to make judgements
based on skin colour and cultura identity. Anyone who clamsto have never been affected by
racist teachingsis deluding him or herself. In oneway or the other we dl have been influenced
by the existence of raciam.

Firgt Nations students are quite likely to come into an indtitution expecting to be tregted in a
racist manner, and for many students this expectation provestrue. It may be overt and
ddiberatedy crud. Wedl know students who have been taunted by fellow students for getting a
“freg’ education or not contributing to the tax base. We know that there are people who think
that First Nations people are dl drunks, or stupid, or lazy, or “easy.” Some, even in our
workplaces or classrooms, will openly express such beliefs. Maddening asthisis, overt racism
can be the easiest form to dedl with. Offenders can be confronted or charged with ingppropriate
conduct or, in the case of gaff or faculty, ethica violations.

It isthe covert forms of racism that are more difficult to dea with. Students may hear things like
“you're S0 smart for aNative’ or “how are you going to manage self-government when you can't
even agree what to cal yoursdves’ or they may be singled out in class dl the time to pesk for

al Aborigina people or they might hear that it was “natural superiority” that led to “Indians’
being “conquered.” Students may not know if thisisintellectua curiosty, or ignorance or

racism, especidly if other sudents don't find it offensive. Y ou can tell sudentsthat if words or
actions from others make them uncomfortable they have aright to do something about it. That
may include learning how to confront those who make them fed uncomfortable or it may include
having others, including you, intervene on their behdf.

If you find yoursdf having to ded with an issue of racism directed againgt a sudent — or against
yoursdlf — seek assistance. Some indtitutions have harassment or human rights officers and these
people can be excdlent dlies. Another source of help is your First Nations Advisory Council.
There are likely to be members on it who have experience dedling with such issues and they may
be a great support or be able to refer you to a support. They may aso be able to influence
ingtitutiona practices that harm First Nations students.

If you can, use such incidents as catadysts for learning and teaching. Racism harms everyone: its
victims, its perpetrators, and the environment that housesiit.

Dealing with “Difficult” Students

We are guaranteed to come across students who frustrate, bewilder, and, on occasion, frighten
us. We most often see these students when they are angry or in chaos. We are fully aware that
students do experience racism, discrimination, and various forms of harassment, and their



Stuation may be the result of this. When we hear complaints, we have to check the
circumstances firg.

But we do see students who seem to ddliberately sabotage their own educetion, even though they
continualy state that they want to carry on with it. We see students who seem comfortable only
when surrounded by chaos. We see students who go from worker to worker or agency to agency
seeking assstance and advice but never seeming to actudly use what they are given. We see
students who cannot or will not acknowledge their own roles in uncomfortable or unpleasant
gtuations. We see students whose pain is o deep that they are atrigger away from speaking or
acting with violence.

We know that much of this behaviour is areflection of the students pain, fears, and experienced
trauma. We aso know that it can be aresult of intergenerationa trauma. We know that students
may have acquired or developed surviva skillsthat served them in the past but are harming them
now. These skills may include avoidance and learned helplessness. They may include
maintaining a“smdl presence’ in order avoid being atarget. They may include blaming or
shouting before one is blamed or shouted a. They may include congtant vigilance and going on
the offensve as soon as a Situation seems threatening.

If we judge and punish students for these behaviours or demand that they stop, we are adding to
the sudents collection of evidence that the world isindeed afrightening, punitive, and
dangerous place. We may be telling them to abandon the only things that have kept them going
sofar.

But we dso know that surviva skills are not the same thing as living skills. We want sudentsto
move forward from merely surviving to experiencing the joy, beauty and fulfillment of learning

and giving. We can be a part of guiding students to learn new approaches. An approach you can
takeis:

Let the student vent. Listen carefully without interrupting or telling them whét to do.
Paraphrase back to them to make sure you know what they are saying and they know that
you are ligening to them. Vdidate their voice. Sometimesthisisal the student needs. If
they want to stop the process after this, let them.

If the student wants to keep moving forward, gather or share information about the Stuation.
Was there away of averting it before the incident or before the circumstance became so
complicated? Isthere away of resolving it through process or policy?

Ask them what you can do, and they can do to addressthe issue. Makeit clear that they have
arole they haveto play but you will support them as they do what it is that they need to do.

Work with them to develop an action plan. Send them off to do their part. If necessary
accompany them. If not, guide them on their way.

Do your part. Document.
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Later, check in with them to let them know the result of your work. Ask them about what
they did. Move forward, if necessary, with further action plans and check-ins.

At the same time there are some things that you will need as you go through the process,
particularly with a student who is very angry a the outset:

Firdt, the anger is not about you. Learn waysto not teke it persondly. Be aware of your own
triggers so that you don’t get caught up init.

Second, you are alowed to have boundaries. Students do not have the right to shout at you
or touch you or threaten you. Sometimes you need to state these boundaries and if the
student cannot abide by them, you may stop the process and refer the sudent elsewhere. If
the student seems dangerous you should NOT be attempting to resolve this on your own.
Connect with co-workers and the ingtitution’ s safety people before going any further.

Third, debrief and cleanse. Connect with colleagues or co-workers who can let you talk
about the Stuation. Learn to cleanse yoursdlf of negative soiritud energy that you might
have absorbed. Do the same for your surroundings or office if necessary.

Fourth, see this as alearning experience and apply that learning to the next Stuation. Carry
gratitude for the opportunity to learn.

This approach supports students to find new skills. Y our roleisto modd gpproaches to
resolution rather than to fix dtuations. Students may need to go through it with you two or three
times before they will indigate resolution processes themsalves. If students are able to learn from
this, you will be providing them with afine gift. If you learn from this, you will have grester

skills and knowledge to do your work. The appearance of a“difficult” person can dso be afine
gift.

However we do acknowledge that sometimes this gpproach does not work. Some students have
negative survival skills so deeply ingrained that it takes a great ded of time and effort to work
through them. Sometimesit is better that students step away from their education until they can
get other issues sorted out. Sometimes they need to work through these issues with someone
other than who they started with. If you find that you are becoming frustrated or agitated with a
particular sudent’s gpproach, seek help. Go to your co-workers or an Elder or a counsellor and
seek guidance. You do not havetodoit dl.

Finaly...

The work that we do as Advisors and Coordinators is very rewarding work. Students often come
to our indtitutions feding overwhelmed, feding like they don’'t belong and feding that they are

not capable or smart enough to be students. Mogt often, by the time they leave our ingtitutions,
they are more sdf-confident, have found their voice and have begun to discover their wisdom.
The spiritua and academic growth they have experienced is tremendous. To be a part of their
journey and to witness their successis a beautiful gift. Thisisthe stuff that feeds our spirits and
makes the work that we do so incredibly rewarding.
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We a so have the honour of contributing to the wellness and sdf-reliance of communities. The
students we serve will go back to or into village-based, urban, Métis, and northern communities
and they will make adifference. They will influence and build the systems and structures that
will affect our children and grandchildren. They will kegp the continuum moving.

We are here on this earth, in thislife, because our ancestors were able to survive long enough to
continue their lines. We get to be a part of renewd and rguvenation. Weraise our handsin
gratitude for this gift.

Thank you for reading this. Take care and work well.
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Appendix A

A Higtory of the Evolution of the Aborigina Post- Secondary Education and Training
Policy Framework.

(Thanksto Lyle Mudler, First Nations Coordinator, Okanagan University College, and
former BC First Nations Coordinators Council member for providing the background and
framework for this higtory).

In the late 1980's, in response to knowledge that First Nations learners were severely
underrepresented in the post-secondary system in British Columbia, a Provinciad
Advisory Committee on Post- Secondary Education for Native Learners was formed to
develop areport for the Ministry of Advanced Education, Training, and Technology. The
task of this committee was to “recommend strategies to improve the participation and
completion rates of First Nation students in the post- secondary system” (Report of the
Provincial Advisory Committee on Post Secondary Education for Native Learners,
Executive Summary, p 1).

The terms of reference for the committee were:

Advise the Minigtry on the development and implementation of policy on post-
secondary education for Native learners.

Assg the Minigiry on the developing systems and gathering statistics and relevant
research the will determine the effectiveness of post-secondary services and programs
for Native students.

Examine current and dternate methods of affiliation agreements.

Identify, review and comment of key issues as they affect accountability,
effectiveness and qudity of education to post-secondary opportunities for Native
learners.

Consult with dl provincid regions with dl parties involved in access to post-
secondary education for Native learners.

Provide minutes of meetings to Bands, Triba Councils, Native Congress, and post-
secondary inditutions.

Liaison with this Committee and Ministry of Education, the Minigiry of Native
Affairs, Indian Affairs Canada, and Employment and Immigration Canada.
Undertake specid projects or tasks in kegping with the Terms of Reference.

Report to the Minister of Advances Education, Training and Technology.

The co-chairs of the committee were:
Chief Gordon Antoine, Coldwater Band, Merritt, BC
Dr. Peter Jones, President, Fraser Vdley College

Members of the committee were;

Jo-Anne Archibad, Supervisor, Native Teacher Education Program, First Nation
House of Learning, UBC.



Jeannette Armstrong, Director/Adminigtrator, En’ Owkin Centre, Penticton BC.
Doug Baker, Principa, Nicola Valey Inditute of Technology, Merritt, BC.
P. Terrance Brown, Barrister and Solicitor, L’ ax Ghels Community Law Centre
Society, Terrace, BC.
Nicholas Butchard, Student, University of Victoria.
Ernie Collison, Band Manager, Massett, BC
Minnie Croft, Haida Elder, VVancouver, BC.
Eric Denhoff, Associate Deputy Miniger, Ministry of Netive Affars.
Pet Edzerza, Presdent, Tahltan Triba Council, Dease Lake, BC.
Dr. Glenn Farrdl, President, Open Learning Agency, Vancouver, BC.
Howard Green, Former Director, Native Education Centre, Vancouver, BC.
Edward John, Barrister and Solicitor, Carrier-Sekani Triba Council, Prince George,
BC.
Chief Robert Louie, Barrister and Solicitor, Westbank Indian Band.
Edward McMillan, Vice Principal, (Nisgd a Triba Council), New Aiyansh, BC.
Theresa Ned, Education Coordinator, Services Branch, Sto:lo Nation Canada
(Chilliwack AreaIndian Council)
Rozdee Tizya, Sdf-Government and Education Coordinator, United Native Nations,
Vancouver, BC.
Richard Vedan, Board Chairman, Native Education Centre and Faculty, VVancouver
Community College.

Committee advisors were:

- Dr. LesBullen, Conaultant, Ministry of Advanced Education, Training, and
Technology.
Chrigtie Brown, Manager, Ministry of Advanced Education, Training, and
Technology.
Ms. Robin Ciceri, Director, Ministry of Advanced Education, Training, and
Technology.
Dr. Jack Newberry, Director, Ministry of Advanced Education, Training, and
Technology.

Committee resource persons.

- Rick Connadlly, Director, Ministry of Education
John Ellis, Director Employment and Immigration Canada.
Margaret Filmer, Research Officer, Ministry of Advanced Education, Training, and
Technology.
Ron Penner, Manager, Indian and Northern Affairs Canada.
Juanita Tupper, Director, Indian and Northern Affairs Canada.

Thefind report, dated January 28, 1990, was presented to the Honourable Bruce

Strachan, Minigter, Advanced Education, Training and Technology. The Report of the
Provincial Advisory Committee on Post Secondary Education for Native Learners, soon
known as the “ Green Report” made the following recommendations:



. That the Minigtry of Advanced Education, Training and Technology, implement the
recommendations of this report in close consultation with, and have the concurrence
of, First Nations people at locd, regiond and provincid levels.

. That the Minister gppoint at least one First Nation Director, representing status and
non-status Native persons, to the governing board of every public post-secondary
inditution in British Columbia by March, 1991.

. That public post-secondary ingtitutions establish First Nation Advisory Councils by
September, 1990; mandated of these Councilsis to advise governing boards on
matters pertaining to post- secondary education for First Nations; advisory councilsto
be chaired by First Nations Board member identified in recommendation #2.

. That the Minigtry of Advanced Education, Training and Technology, establish a
senior management position responsible for Native advance education and appoint a
Native person to that position by September, 1990.

. That the Provincia Advisory Committee on Post-Secondary Education for
Native Learners function to advise government until recommendations #2, #3
and #4 have been implemented; a such time the Committeg's work will be
absorbed by the Firgt Nations Congress Education Secretariat.

. That aProvincid Council, enacted by legidation, and reporting directly to the
Minister of Advanced Educetion, Training and Technology, be established;
senior level representatives from the four universities, colleges, ingtitutes,
faculty, student association, Ministry, and First Nations ingtitutions should be
included in council membership.

. That the Minigry of Advanced Education, Training and Technology,
provide direct formula funding to existing and developing First Nations
post-secondary indtitutions by April 1, 1990, and that standardised
accreditation and individualised effiliation agreements form the basis for
this.

. That the Ministry of Advanced Education, Training and Technology, fully
support the Implementation Planning Group's recommendation for a Divison of
Aboriginad Studies within the Faculty of Arts and Science; and that First

Nations be represented on the University of the North's Board of Governors and
Senate.

. That the Minigtry of Advanced Educetion, Training and Technology, char a
tripartite committee of First Nations, Provincid and Federd governments, with
amandate to address cross-jurisdictional issues related to post- secondary
education for First Nations peoples, and that the Minigtry ensure that thereis
gopropriate First Nations representation on dl future Ministry committees when



issues pertaining to Firgt Nations arise (e.g. Joint Planning Advisory Council,
Council of Principds).

10. That the Minigiry of Advanced Education, Training and Technology, in
cooperation with the First Nations, actively encourage the ddlivery of cross-
cultural awareness courses to post- secondary administrators, faculty, support
daff, sudents and to the public at large.

11. That the Ministry of Advanced Education, Training and Technology, by
September, 1990, provide targeted funding to public post-secondary
indtitutions to establish coordinator pogtions with the responsbility of
providing student services for First Nations.

12. That the Minigiry of Advanced Education, Training and Technology, fund
First Nations teacher language training, and that First Nations languages be
recognised for academic credit in the public post-secondary system.

13. That dl provincid universties, in concert with other post-secondary
indtitutions, review and revise admisson and program policiesto
accommodate the participation of First Nations students while maintaining
academic standards.

14. That post-secondary ingtitutions exercise affirmative action and employment
equity - inthe hiring of First Nations adminigtrators, faculty and support
gaff; and that annua reports be submitted to the Minister.

15. That the Ministry of Advanced Education, Training and Technology, work
with individua indtitutions to restructure Adult Basic Education curriculum
and delivery methods to incorporate skills development and on-the-job
training opportunities to meet local demand.

16. That the Minigtry of Advanced Education, Training and Technology provide
funding for trangition programs and that these programs are available
through public and First Nations ingtitutions.

17. That the Minigtry of Advanced Education, Training and Technology support
the recommendations of the Provincid Advisory Committee on Literacy as
identified in the report "Opening the Doors, to respond to the urgent need of
Fira Nationsfor the delivery of community-based literacy programs.

18. That resources be provided to develop new curriculum and evauate existing
curricula, and that a resource centre be established to coordinate these
functions and to act as a clearinghouse for relevant curriculum materias.

19. That the Ministry of Advanced Education, Training and Technology, and
provincid post-secondary ingtitutions, be accountable for provincid dollars



alocated for First Nations, and that student participation and completion
rates be made available in annua reportsto First Nations.

20. That the Minigtry of Advanced Education, Training and Technology,
approve full sudent loan tatus for Adult Basic Education full and part-time
programs and that it be made forgivable; that scholarships and bursaries be
designated for First Nations students, and that Native ingtitutions have direct
access to these assistance programs.

21. That the Minigtry of Advanced Education, Training and Technology provide
funding for the development and ddlivery of innovetive distance education
programs, in both rura and urban centres, that combine technology and
face-to-face ingruction, and that instructors and tutors be Native whenever

possible.
(* priority)

In Novermber 1992, the Report of the Provincial Advisory Committee on Post Secondary
Education for Native Learners Status Report on Follow-up Action was released by the
Ministry of Advanced Education, Training, and Technology. This report charted action

taken on recommendations from the Green Report. The review provided by this report,
combined with consultation with Aborigind Coordinators from post-secondary

inditutions, and Aborigina-controlled ingtitutions were used to develop the Aboriginal
Post-Secondary Education and Training Policy Framework (the “Policy Framework™).
The Policy Framework recognized developments and provided a policy focus for

continued development based on the original Green Report recommendations.

With respect to public post- secondary inditutions, four mandatory stepsto program
development were defined. Each public post-secondary ingtitution was required to have:

Employed an Aborigind education coordinator.
Egtablished an Aborigind advisory committee.
Established an Aborigind access policy.
Aborigina program development.

el SN N

The steps provided an assurance that ingtitutions were utilizing the funds for Aborigind
Coordinators as they were intended. Secondly, Aborigind communities were being
consulted. Third, Aborigind students were encouraged to participate in post-secondary
education. Findly, after inditutions had demongtrated these commitments, confidencein
appropriateness of Aborigina program development could be assured.

Initidly there was an expectation that ingtitutions would redllocate existing resources to
Aborigina program development. It proved to be very difficult to cultivate support from
within the indtitution while a the same time arguing that resources should be taken from
some programs for the purpose of supporting Aborigina program development. Asa
result, the Aborigina Specid Projects Fund evolved to provide resources for Aborigind
program development. If inditutions had demongtrated their commitment by completing



thefirst 3 steps, the specia project fund provided development funds for 2 to 3 years. If
at the end of the development period the project could demongtrate success, the
ingtitution would be granted base funds for the continuation of the program.

This process facilitated the gods of the Green Report, and the Policy Framework. It led
to enhance Aborigind participation and success.

At thiswriting (2002), direction and Strategies are in trangtion. The Policy Framework is
under review and new planning processes are being formulated. Aborigina Education
continues to move forward in the post-secondary system but exactly how it will play

itsdf out in the future remains to be seen.



Appendix B

BRITISH COLUMBIA FIRST NATIONS COORDINATORS
COUNCIL

TERMS OF REFERENCE

Background

The British Columbia First Nations® Coordinators Council (heresfter “Council”) has been
in existence since 1992. Its purposeisto:

1. Represent the voices of Firgt Nations Coordinators and Advisors working within the
public post-secondary system in British Columbia, including colleges, inditutes,
agencies, and univerdties. Thisgroup is heresfter referred to as BCFNC (British
Columbia First Nations Coordinators.)

2. Act asan advisory and advocacy group to the Ministry of Advanced Education,
Training and Technology (heresfter “the Ministry”) to enhance success among First
Nations studentsin the public post-secondary system in British Columbia

3. Pan and coordinate training sessions for BCFNC.

Support

The Council receives funding from the Ministry which supports Council function and
provides for two annual training sessions for those supported by the Aborigina
Coordinator grant.

Mandate

The Council is the dected representative body of the BCFNC. The Council will act asa
planning body and advocacy group for the BCFNC and First Nations programming and
services within the public post-secondary system.

Purpose

The Council promotes the development of strategies to increase the access, retention, and
success rates of First Nations learners within the British Columbia public post-secondary
system. The Council advises the Ministry on policy process and on the implementation

of First Nations post-secondary education policy such as the Aboriginad Post- Secondary
Education and Training Policy Framework.

Structure

3 Theterm “First Nations” isused in its broadest sensetoincludeall peaple of Aboriginal ancestry including statusand
non-status Indians, Métis, and Inuit.
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The Council includes five positions. Four of these positionswill be held by members of
BCFNC. Thefifth postion isan advisory postion and isheld by the Manager of
Aborigina Education (MAETT) or desgnate. Council members serve two-year terms.
The Chair has an additiond year added to his or her term to ensure continuity.

Elections take place during the BCFNC training sessons held in the spring. All BCFNC
members present may make nominations, accept nominations, and vote.

Decison-making

Decision-making will be achieved by consensus, which in this case meansthat each
Council member agreesin principle and iswilling to support adecision. In the event that
Council cannot reach consensus, it has the authority to refer issuesto the BCFNC asa
whole.

Roles and Responghilities

The Coundil indudes the following postions:

Chair: The Chair is reponsble for caling and chairing mestings. The
Chair isthe primary spokesperson for Council.

Co-Char The Co-Chair will be sdected by Council on an ad hoc basis, and
serve as Chair in the Chair’ s absence.

Secretary The secretary is responsible for recording, maintaining, and
communicating minutes and other information for the benfit of
Council and other BCFNC members.

Financid Officer Thefinandid officer is responsble for Council reated finances.

Aborigind Manager  The Manager will serve the Council as an Advisor on Ministry
ISSues.

The Coundil will meet aminimum of four timesayear. One meeting each year will

incdlude Senior Minidry officas.

Council may develop ad hoc committees, including non-Council members, to ded with
specific issues.

The ligtserv for BC Firgt Nations Coordinators is befnc@nlc.be.ca. Y ou must be working
in BC Firgt Nations post-secondary education to subscribe to thislist. To subscribe
please contact Don Hill a Northern Lights College, dhill@nlc.bc.ca
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APPENDIX C
Sample of Student Application Letter

Eagle Village Frst Nations
Attn:
Address

May 2, 2002
To whom it may concern:

My nameis . My mother is and my father is . lam
amember of the Eagle Village First Nation and my registry number is

| am writing to request post secondary funding to begin my studies at in

. 1 would like to begin my studies in September 2002 on afull time basis. |
have just recently applied to and therefore, | am unable to provide a letter of
acceptance at thistime. | will forward my letter of acceptance as soon as| am able.

My short-term god is to take the First Nations Studies Diploma Program, which isa
univerdity transfer program that alows me to go into third year studies upon completion.
My long-term godl isto obtain my Bachelorsin Socia Work. | have astrong desire to
work in thefield of socid work in the area of child welfare,

| have met dl of the prerequigites for this program and have enclosed my transcript for
your review. Please send me a copy of your education policy so that | can make my sdf
aware of your guiddines and so that | know what is expected of me. If you have any
further questions, please fed free to contact me at .

In Good Spirits,



APPENDIX D

Sample of Release Form
(Thanksto UBC)

RELEASE OF INFORMATION FORM

I give permission for

(Print name of student) (Name of professond)

of

(Name of agency or profession)

to contact the individuds listed balow and for him or her to share, and rdlease dll

pertinent information/files related to

(Specify situation or dl)

with them, and for them to share and release dl pertinent information/files with him or
her.

1 of
(Name of recipient of informetion) (Agency or profession)
2. of
(Name of recipient of informetion) (Agency or profession)
3. of
(Name of recipient of informetion) (Agency or profession)
Date:
(Signature of student)
Date:
(Signature of witness)



(Print name of witness)
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APPENDIX E

Sample of Aboriginal Admission Policy
(Thanksto UVic)

The Universty of Victoria- First Nations, Métis & Inuit Specid Category for
Admittance

The Firgt Nations, Métis & Inuit and Specid Category is designed for applicants who
may not qudify under the norma categories of admisson. Reasons for Denid of
Admisson might include a Grade Point Average too low to qudify for admisson; GED
or Grade 12 completion equivaency; lack of English 12; Math 12 or a second language
12. Under no circumstances does gpplying under this category guarantee admission.
To apply in these categories, you must provide:
A completed UVic application
A persond letter stating your educationd history and noneducationa
achievementsincluding, but not limited to culturd work; other volunteer work
and persond development. If your grades suffered because of family Stuation or
persond difficulties, this may be consdered "extenuating circumstances', please
describe. Also describe your educationa goa's and objectives and how you plan
to work with and/or on behaf of Aborigind people with your education.
Two letters of reference, one of which should be from an Aborigind organization
(Band; triba council; friendship centre, Aborigind Education Department). Y our
references should be able to spesk to your academic ability to succeed at
universty.
Two completed Specid Access Application Forms completed by your reference
people.
Two copies of Officid transcripts from any post-secondary indtitutions you have
attended. If applying for 1t Year Admission (i.e. not transfer) you must dso
submit secondary transcripts.
A $25.00 application feeif dl transcripts from BC/Y ukon ingtitutions
(secondary/post-secondary). $65 if outside of BC.
A $100.00 feeisrequired after your acceptance to the University of Victoria

The Senate Committee on Admission, Re-regidtration and Transfer (SCART)
your ability to succeed at university based on your educational history, nor+educationa
achievements, your gpplication and your letters of reference.

The Specia Access Application Forms can be picked up at the Admissions and Records
office located in the University Centre. For more Admissions information contact
Admissions Services at 721-8121 or email at admit@uvic.ca. The Admissons webdteis
www.uvic.caladms. Ensure that the forms are fully completed and dl of your documents
are submitted. Any missing documents or incomplete forms could delay processing of
your gpplication. Please note some schools such as Child & Y outh Care and Socia Work
require submission of application to their respective offices aswell asto UVic

Xii



Admissions. For assstance contact: Bill White, UVic Aborigind liaison Officer at 721-
6326 or by email wmwhite@uvic.caor Roger John, Faculty of Human & Socid
Development Aboriginal Student Advisor a 721-6274 or by email a rogerj@uvic.ca

*Firgt Nations, Métis & Inuit applicants who applied through the general process and
were denied admission can regpply under the Firsts Nations, Métis & Inuit Specid

Category.
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APPENDIX F

Sample of aFirst Nations Student Association Condtitution
(Thanksto FNSA at Camosun College)

CONSTITUTION OF THE FIRST NATIONS STUDENT ASSOCIATION
OF CAMOSUN COLLEGE

(Ratified October 28, 1999)

Preamble: Acknowledgement of the Territory

The First Nations Student Association represents many Nations and peoples. We
acknowledge that we live and study on the traditional territories of the Lekwungen,
Esquimalt, and Saanich peoples. We thank these Nations for their hospitality. We will be
mindful of the values, beliefs and traditions of this land, and will always strive to be
respectful to the local People and their ancestors.

Purpose Of This Constitution

The purpose of this condtitution is to guide First Nations students who choose to
contribute to the First Nations student community at Camaosun College by participating in
the First Nations Students Association. This congtitution is meant to encourage
participation, sharing of knowledge and other resources, and sharing of responghilities to
ensure that the work of the First Nations Student Association is achieved and serves, in
the best ways possible, First Nations students at Camosun College.

1 Who WeAre

The name of our organization isthe FIRST NATIONS STUDENT ASSOCIATION
("FNSA").

2. Definitions

I FNSA

a) "Firgt Nations Student” means a student currently registered at Camosun College
("Camaosun") who is descended from the indigenous peoples of North Americaand
includes status, non-gtatus, Métis, Inuit, and Native American people;

b) “Member of FNSA" means any Firgt Nations Student at Camosun;

c) "FNSA Alumni* ("Alumni”) means any former Camosun student who has met the
d) criteriaof a"Firgt Nations Student.”
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f)

9

h)

)

FNSA Council
"FNSA Council" means the body that provides leadership and guidance to FNSA,;

"Member of FNSA Council" means amember of FNSA who is responsible for one or
more portfolios set out under this Condtitution;

"Advisory Member of FNSA Council" means a person, as defined in Section 8, who
may attend FNSA Council meetings to provide information and advice.

FNSA Meeting

A “FNSA medting” is any forma meeting of FNSA membersincluding FNSA
Council mestings, Leadership Conferences, Annual Generd Mesetings and
Extraordinary General mestings.

Other Resources

"Firgt Nations Advisory Council” ("FNAC") isthe community body composed of
representatives of First Nations organizations, including FNSA, and agencies that
provide advice and direction to the college regarding First Nations issues,

"Firgt Nations Education” ("FNED") is the Camosun department that provides
rvicesto First Nations students, liaison between Camosun and the First Nations

community, and avariety of other respongbilities to enhance First Nations student
success and comfort at Camosun.

What We Do
The purpose of FNSA is:

To provide a comfortable and supportive environment in which First Nations students
can pursue their academic gods,

To foster culturd, socid, and recregtiond opportunities for First Nations students at
Camosun, and to promote spiritud, emotiond, intellectua, and physica well-being of
Firgt Nations students at Camosun;
To contribute to specid activities that welcome Firgt Nations students, provide
culturdl and socid education, and provide inspiration and opportunities for First
Nations sudents to achieve their educationa gods.

The purpose of FNSA Council is:

To act on the direction of FNSA members;



b) To confer with FNED to ensure that First Nations student needs are addressed,;

c) Toensurethat First Nations students at Camosun have access to services and
resources by interacting with other organizations and agencies,

d) d) To advise Camosun and represent FNSA through the FNAC and the Camosun
College Student Society ("CCSS").

4. When We M eet

We value communication and cooperation and expect our member s to work together, on
an on-going basis, to reach common goals. Our formal meetings will take place as
follows:

a) AnAnnud Leadership Conference to dect FNSA Council memberswill be held early
in the Fall semedter;

b) The FNSA Council will meet at least ten (10) times per yesr;

¢) AnAnnud Generd Meeting will be held early in the Winter semester to review
Coundil ectivities,

d) Extraordinary Generd Meetings may be called as described in Section 12.

5. Establishing A FNSA Council/L eader ship Confer ences

FNSA Council consists of the CCSSFirst Nations Student Executive and the Saanich
Adult Education Centre Director, both of whom are elected through CCSS procedures,
and FNSA members who are elected at the annual Leader ship Conference. Council
members will serve one-year terms. Council will work together by consensus, as
described in Section 10.

a) A Leadership Conference will be held each fal to establish a FNSA Council;

b) The conference will be called at least two weeks in advance by FNSA Council
members whose terms are coming to aclose. Idedly, the date of the Leadership
Conference will be known before the end of August;

c) The Leadership Conference will be publicized by posters which will be placed on dl
campuses, communication with FNED, the FNSA newdetter, and the genera student

newspaper;

d) A nomination box will be set up in the FNED office two weeks prior to the
Leadership Conference; aswell potentiad Council members may be nominated at the
Leadership Conference;



€) Election of the Speaker, Budget and Finance Councillor, Information Councillor,
Culturd Coundcillor, and Members At Large will take place at the Leadership
Conference.

6. Responsbilities of Council

The major responsibility of FNSA Council Membersisto school and studies. Each FNSA
Council Member will be responsible to FNSA Council. FNSA Council isresponsible to
FNSA. FNSA Council Members will work together to plan and present cultural,
educational, and social activities. In addition, FNSA Council is responsible for the
following:

a) Cdl FNSA Council and generd mestings;

b) Cal Leadership Conferences,

c) Cdl Annud Generd Mestings,

d) Cdl Extraordinary Generad Mestings,

€) Assg with the implementation of FNSA objectives and purposes,

f) Exercisecare, diligence, skill, and respect in performing duties as a FNSA Council
Member;

g FNSA Council Memberswill, whenever possible, form committees to better enable
them to achieve the gods of their pogtions and of FNSA in generd. Committee
members may be any member of FNSA including Alumni and Advisory Members.

7. ENSA Council Member ship

a) The FNSA Council membership of FNSA shdl consst of FNSA members who are
responsible for six portfolios,

b) At least one member will be a Lansdowne student and at least one an Interurban
student;

c) ldedly, FNSA Council will have mae and femae representatives and will include at
least one student from one of the Nations on whose territory we live and study;

d) Four members of FNSA Council must be continudly present to congtitute aforma
FNSA Council mesting;

€) One person may take respongbility for one or more portfolioswith the following
exceptions.



f)

8)

l. One person may not hold more than one portfolio for which thereis
Sgning authority;

. The CCSS Executive position and the Speaker portfolio may not be held
by the same person.

Two or more people may share responsibility for one portfolio if FNSA members

who attend the Leadership Conference agree. When this option is chosen, the
members sharing the portfolio must dearly sate in writing to other members of

FNSA Council and to FNSA, viathe newdetter or other means, how they are going to
divide the tasks and responghbilities of that particular portfolio. If the shared portfolio
includes signing authority, only one member of the group sharing the portfolio will

have 9gning authority.

Council Portfolios

FNSA Council portfolios are asfollows:

a)
b)
c)
d)
€)
f)

o)

0.

Speaker

First Nations Executive to the CCSS

Saanich Adult Education Centre (SAEC) Director to the CCSS
Budget and Finance Councillor

Information Councillor

Culturdl Councillor

There may aso be At Large positions for members who want to contribute their
gpecific talentsto FNSA Council.

Advisory Members of FNSA Council

A group of Advisory Memberswill be established to advise and support FNSA Council.
These may include:

a)
b)

c)

d)

an Elder or Elders;

arepresentative from education or training programs at the Victoria Native
Friendship Centre;

asudent from the University of Victorig;

aFirst Nations high school student from School District 61, 62 or 63;
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€) addegate from FNED.

All Advisory members will be invited by the new FNSA Council once it has been
edtablished. FNSA Council hasthe right to request the resignation of Advisory
Members.

10) Tasks And Responsibilities Of Council Portfolios

a) Speaker:

- Accountable to FNSA Council and FNSA and speaks on behaf of FNSA Coundl;
Responsble for editorias,
Member of FNAC;
With the First Nations Executive to the CCSS and FNED, coordinates special events,
such asthe Firgt Nations Awareness Week and the annua Welcoming Feest;
Liaises, on behaf of FNSA, with FNED.

b) First Nations Executive to the CCSS:
- Advocates for FNSA to the CCSS;
Writes monthly reports to CCSS, which are also forwarded to FNSA Council and the
FNAC;
Liases on behaf of FNSA and CCSS with FNED;
Member of FNAC;
With Speaker and FNED, coordinates specia events,
Is responsible for the maintenance of the computer in the FNSA room,
Confers with the Budget and Finance Councillor on al spending of FNSA money;
Signing authority for all FNSA accounts;
Is an elected position through CCSS el ection procedures and is apaid position
through CCSS.

) SAEC Director tothe CCSS:

- Represents SAEC students who are registered Camosun College studentsto FNSA
and the CCSS;
Is responsible to ensure that SAEC students have access to FNSA programs and
student newspapers,
Ensures that SAEC students are aware of First Nations events and activities that
taking place a Lansdowne and Interurban;
Ensuresthat First Nations students at Lansdowne and Interurban are aware of First
Nations events and activities that are taking place at SAEC;
Is an dected position through CCSS eection procedures and is paid honoraria
through CCSS.

d) Budget and Finance Councilor:
Develops annud budgets,
Keeps financid records;
Makes monthly financia reportsto FNSA Council and, when appropriate, to CCSS;
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Confers with the First Nations Student Executive regarding FNSA accounts and
spending;

Is respongible for specid accounts required for gaming activities,

Deveops a year-end budget report.

e) | nformation Councillor:
With Speaker, devel ops agendas for FNSA mestings,
Acts as recorder for FNSA meetings;

Within 48 hours of FNSA meetings, informs FNSA Council members who were not
able to attend those meetings about what took place;

Maintains and distributes records of FNSA mestings.

f) Cultural Councillor:
- Coordinates culturd activities;

Seeks out Elders and other cultura advisorsto provide cultura servicesto FNSA
members.

0 Members At Large:

FNSA members who have specific taents that they wish to contribute to FNSA
Council may be elected as Members at Large and take on responsibility for specific
tasks or projects.

Thereisno limit on how many times a particular member may serve on FNSA Council,
aslong asit is agreeable to the FNSA members gathered at the Leadership Conference.

If aCouncil member can no longer serve, FNSA Council may name another candidate to
serve until the next Leadership Conference.

11) Making Decisions

Decisonswill be made by consensus among FNSA Council members. Advisory
Members are expected to contribute to discussions but must respect the process of
consensus building among FNSA Council members and need to exercise caution in terms
of attempting to influence outcomes. The process of consensus must adhere to the
following principles:

processis asimportant as the product;

every voice, opinion, and life experience is important;

discussion is on going and the highest value is respect.

Idedlly, the outcome of discussion is unanimous and unreserved agreement, but wheniit is
not:

a) FNSA Council Members continue to discuss the issue until they have reached an
agreement that dl can support, if not completely agree with. Each member must have



b)

12)

a)

b)

€)

13.

a)

the sense that he or she has not betrayed her or hisvaues or belief system, or those of
his or her ancestors and Elders by agreeing to a particular action;

FNSA Council members who are concerned about a particular direction that other
Council members wish to follow may agree to follow that direction for atime with
the stipulation that discussion will be revisted after observing for a specific time
period how well that direction is serving FNSA;

If decison making bresks down, attempts will be made a mediation and if that is not
successful, an extraordinary genera FNSA meeting will be called by an Advisory
Member of FNSA Council. The meeting will not be attended by regular FNSA
Council members and will be facilitated by animpartid person. Advisory members
of FNSA Council may attend to share information about the issue but may not take
part in decison making. This meeting must be attended by at least 12 FNSA
members. FNSA’s decison on theissue or issueswill befindl.

ENSA Council Mestings

Regular meeting times for the Fall semester will be established and posted in FNSA
facilities within one week of the Leadership Conference (see “When We Medt, sec 3);

Regular meeting times for the Winter semester will be established and posted in
FNSA facilities within one week of the beginning of classes;

FNSA Council meetings may be called during the Spring and Summer sessonswith
oneweek’snatice. All FNSA Council members will be called and notice of meetings
will be posted in FNSA facilities;

All FNSA Council meetings will begin with a circle in which members spesk to their
fedings of wdl being and shake hands with each other.

Any FNSA member may attend and contribute to FNSA Council meetings but
will not take part in decison making.

General Meetings

An Annud Generd Meting (“AGM”) will be hed each year early in the Winter
semester. The purpose of this meseting isto review FNSA Council activities, plan for
future activities, and make amendments to this Congtitution as necessary. Each
FNSA Council member will make areport and be available for questions.

The AGM will be cdled at least two weeks in advance by FNSA Council.

The AGM will be publicized by posters which will be placed on dl

campuses, communication with FNED, the FNSA newdetter, and the genera

student newspaper.
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b) An Extraordinary Generd Mesting (“EGM”) may be caled by FNSA Council or by
an Advisory Member of Council to ded with specid circumstances or emergencies
that require the voice of FNSA asawhole.

l. Extraordinary General Meetings may be caled with 24 hours notice.

1. Notices will be posted in any FNSA facilities and provided to FNED.

. FNSA Council will reach as many FNSA members as possible by

telephone and emall;
V. EGMs must have aminimum of 12 people present to make decisions (see sec 14).

14. Decision Making at General M eetings

Decision making at General Meetings (AGMs and EGMs) may occur by private ballot or
by a consensus process. If the consensus process is desired, the following will take
place:

a) Each member is given the opportunity to spesk and there will be acdl to decide if
consensus has been reached;

b) If consensusis not reached, the large group will break into smdl circlesto discussthe
issue. Each amdl circle will sdect a Speaker; each member of the smdl circle will be
provided the opportunity to spesk;

c) Each Speaker will present the voice of hisor her group and there will beacal to
decide if consensus has been reached;

d) If large group consensus gtill cannot be reached, the small circles will be reconfigured
with different participants and the process will be repested;

€) If consensusis not reached at the return to the large group the issue will go to
mgority vote by private balot.

15. Acknowledging Departing Members

All persons who have served on FNSA Council will be acknowledged for their
contributions. The names of those who have served the previous year will be publicly
announced by the Speaker at the annual Welcoming Feast in September.

In addition, whenever possible, members who are leaving FNSA Council will be
presented with gifts, particularly when amember has been extremely generous with time,
knowledge, and other resources.

16. Resignation of FNSA Council Members
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FNSA Council members may resign for persona reasons without censure from other
members of FNSA.

FNSA Council members who do not attend three consecutive meetings may be deemed to
have resgned. If FNSA Council deems that an absent member has resigned, that member
will be notified as such.

17. Removal of Council Members

FNSA Council members may be asked to resign. Reasons may include, but are not
limited to: embezzement of funds, harassment or defamation of other Council or FNSA
members, inability or refusal to follow through with FNSA Council responsibilities, drug
or alcohol intoxication at FNSA meetings, dismissal by Camosun, or academic probation
by Camosun as long the probation isin effect.

The process by which aFNSA Council member may be asked to resgnisasfollows:

l. A letter will be drafted by FNSA Council to the member in question informing
him or her that their resgnation has been requested;

. A FNSA Council meeting will be cdled to discuss dlegations. If thereisa
decison to proceed with the process and the member in question does not offer
his or her resignation, an Extraordinary Genera Mesting will be caled:

a) All reasonable efforts will be made to schedule the meeting to fit the member in
question’s schedule;

b) The member in question mugt attend the meeting and may bring a support person;

¢) The member in question’s unexplained absence may be deemed to be aresignation.
If an emergency arises which will prevent the member in question from attending, he
or she must inform FNSA Council and FNED prior to the meeting;

d) An Advisory member of FNSA Council or a Camosun conflict specidist may
fecilitate. An Elder or Elders may be asked to attend to provide advice and direction;

€) Before proceedings begin, an announcement will be made that participants are bound
to Rulesof Circle” Inthiscase “Rulesof Cirde’ will be defined thus: “All
participants will in turn be given the opportunity to spesk openly and honestly. A
talking stick, feather, or other implement may be used. All conversation and process
will be kept in confidence and will not be discussed or shared with anyone who has
not participated in the circle, dthough find decisons may be shared.”

f) Thealegationswill be discussed brought forward to the member in question in an
environment that provides safety to dl;
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o)

h)

18.

The member in question will be given the opportunity to respond to the dlegations.
If he or she has brought along a person for support that person may also speak;

The fadilitator will request that al atending the meeting voice their opinions on
whether or not the member should be asked to resgn or what other processes should
take place;

If at least 75% of FNSA members present ask that the member resign, the member
will be deemed to have resigned.

M aking Amendments To The Constitution

Any proposed amendments to this congtitution will be dedlt with a the AGM.

a)

b)

d)

Proposed amendments must be put forward in writing to FNSA Council by December
10;

The meeting must be caled by January 10 and must take place by January 31,

A copy of the actual wording of the proposed amendment must be published in the
FNSA newdetter, the general student newspaper, submitted to the FNED Office, and
be posted on al campuses,

All FNSA Council members and Advisory members of FNSA Council members must
be informed of the proposed amendment. This may be included with the AGM
publicity as defined in Sec 12-&-i;

When this Condtitution is amended a an AGM, the meeting must be attended by at
least 30 FNSA membersincluding at least 75% of Council members.
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APPENDIX G

(Thanksto The Firgt Nations Steering Committee and ISSP for generoudy sharing this
guide)

A Guideto Proposal Writing

Prepared by the
Indian Studies
Support Program
(ISSP)

This Guide to Proposa Writing was prepared by the Indian Studies Support Program
(ISSP) Committee. It isintended to be used by anyone who is preparing a proposd,
ether for ISSP funding or for any other funding agency.

We cannot guarantee that your use of this guide will ensure approva of your proposd for
funding. However, we hope that you find the suggestions included in the Guide useful
and that they help you create effective and successful proposals.

Proposa Titles

A proposd title should be both concise and clear, and should indicate the nature of the
work to be done. The proposd title should relate to the funding source, and it should
focus on the outcomes to be achieved, not on the methods that will be used.

It is best to avoid words that are unimportant, including words such as ‘* Studies
on...,” “research on the Problem of...,” or “A Proposd for...” Inaddition, “cute’
titles and the use of acronyms and/or jargon in titlesis not recommended.

It isnot always necessary to ligt the projects’ location intitle.

TheTitle Page

Some funding sources will have specific requirements for what isto be included on
the proposd title page. If thisisthe case, follow those requirements exactly. If the
funding source does not have dtrict requirements, it is good practice to include:

a) Thetitle of the project;

b) The name of organization submitting the proposd;

¢) The name of the organization to which the proposd is being submitted
d) The gart and end dates of the project;

e) Thetotd funds requested (optiond);



f) The names, addresses, and signatures of project directors and/or officias
gpproving submisson; and
g) The date of the proposa submission.

Proposd Summary

Every proposd, even abrief one, should have awdl-written summary. This summary is
sometime referred to as an Executive Summary or an abstract.

Some proposa reviewers read only the summary, and many others rely on the summary
to provide an overview of the project. Since the summary often provides afirg and last
impression, it is one of the most important e ements of the proposd.

The summary should be included firdt in the proposd. However, it isusudly best to
write the summary last, when it is easiest to summarize the points made in the proposd
itsdf.

The summary highlights the information which follows in each mgor section of the
proposal, and describes (1) the problem or need; (2) the purpose and goals of the project;
(3) who will be served; (4) methods, procedures, and program activities, (5) who will
cary out the project; (6) where the project will take place; (7) the time frame for the
project; (8) the background and qudifications of your staff and organization; (9) the cost
of the project (optiona); and (10) the benefits of the project.

Why should a funding agency give you funding? This question should be answered in
your proposal summary.

Table of Contents

The Table of Contentsidentifies the mgjor sections of the proposd. Lengthy or detailed
proposals may aso include aligt of tables, list of figures, or alist of gppendices.

In the Table of Contentslist thetitles of all mgor sections and subsections, dong with
the page numbers on which they begin.

Introduction

The introduction to the proposa begins with a statement of what is being proposed. Do
not assume that your reader is familiar with the subject about which you are writing.
Instead, provide sufficient detail so that the project would be clear to an uninformed

person.

In the introduction, provide enough information for the reader to place your proposed
project in acontest. Show how your project will make a significant contribution to your
community and/or address an important need. While it isimportant to not exaggerate, be
sureto clearly articulate the importance of your project.



It is useful to briefly describe your organizational history or project team'’ s background,
explaining why you are qudified to undertake the proposed project. This may include a
discussion of the achievements and prior research, training and project implementation
experience of your organization.

The introduction should conclude with an outline of the content and arrangement of the
sections that follow. This conveys a sense of order and helps the reader better understand
the flow of the proposa.

Statement of Need

Given the increesing competition for fund-raisng support, it isimportant that your

project stand out as being particularly worthy of funding. This section can demondtrate
that worthiness, and should indicate the need the project will address. The significance of
the need can be shown using avariety of data and information sources.

6.1  Suggestionsfor this section

1. Describe the problem and why it occurs, using appropriate Satistical data and
qudlitative informetion. This description establishes the centra idea that will guide
the proposed project.
2. Convince the funding agency of the importance of your project and the contribution
your project will make.
3. Link prior research and experience with this project in order to demonstrate your
knowledge of thefidd.
4. The Statement of Need should answer the following questions.
I.  What isthe need?
ii.  What are the separate elements or facets of the need?
iii.  What is the extent of the need (numbers affected, rate of occurrence etc.)?
iv. How long has the need existed?
v.  What prior attempts have been made to address or reduce the need, and what were
the results of those efforts?
vi. What other resources exist to address the nee, and what is the gap between the need
and available resources?
vii. What isyour organization's higtory as it relates to the need?
viii.  What consequences might arise if the need is not addressed?

Gods and Objectives

Clearly described project goals and objectives are essentia in a proposal.

The project goals should describe the anticipated outcome of the project in agenera way.
It is not ways possible to directly measure project gods. For example, if aproposa was
being sent to an agency which funds projects deding with specid needs education, a
project goa may be:
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“This project will address the issue of specid needs education in our school.”

Project objectives, on the other hand, are more specific than the project gods, and are
usudly easier to measure. For example, the objectives for the same specid needs
proposa might include:

“this project will am to:

-- hire an education specidigt to identify how many studentsin our school have specia
needs,

-- develop workshops for our teachers to help them understand how to assst students
with specia needs, and

-- design specific programs for sudents with specia needs.”

It isimportant to remember that goals and objectives indicate outcomes to be achieved,
not activities which will be undertaken.

God's and objectives should be reasonable and achievable given the available resources
and time available for the project.

Methodology
How areyou goingto doit?

The methodology section, one of the key aspects of a proposa, may include the following
ub-sections:

Introduction

Theintroduction to the methodology section briefly summarizesthe project's overdl
gpproach or procedures, and emphasizes any innovative or unusua techniques being
proposed.

It may dso explain how you will transfer what you learn to other areas with Smilar
needs.

Program Activities

This section of the proposa describesin detail al of the activities to be undertaken, how
and when the activitieswill be carried out, and by whom. In effect, the methods section
isadescription of how the project gods and objectives will be achieved.

The project methods must be judtified — that is, it isimportant to explain why the
proposed approach is appropriate.
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It may be ussful to organize your activities according to one of the following formats:

By Phases of Activity. Identify maor project phases, outline the activities
chronologicaly under each phase, and includes a description of each task.

In Chronologica Order. For sraightforward projects with alimited number of activities,
include achronologicd listing of tasks with a brief description of each task.

Activities under Each Goa/Objective. List each objective separately, then list and
describe the tasks and activities that will be implemented to achieve the objective.

Whichever format is chosen, the proposa should include:

1) Clear and manageable steps and digtinct activities,

2) A description of why the procedures will produce intended outcome;
3) A redidictimeframe and

4) A plan for addressing any problems which may arise.

Proposa Support

This section identifies groups or organizations that support and/or will be involved with
the project implementation. It is useful to describe the nature of that support or
participation, and documents from the organizations stating their support, such as BCRs,
letters from language authorities, letters from schools etc., should be included in an

agopendix.
Saffing and Adminigtration

This section should describe the plan for administering the project. It can include an
indication of the staff people needed for the project and, if gpplicable, it can indicate the
consultants or advisory boards to be involved in the project implementation.

In some proposdls, it may be necessary to include the title of each staff member, a
description of their roles and respongihilities, and the amount of time (full-time or part-
time, duration of gppointment) required from each project staff person.

In some cases, it may aso be useful to describe the adminigrative structure of your
organization, and to indicate the procedures, which will be used for the coordination of
the project.

In this section, it may aso be useful to describe the qudifications of the project saff, and
biographica information and/or resumes can be included in an appendix.

Work Plan/Timetable
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Thework plan or timetable is a useful tool for demongtrating that the proposed project
activities can be completed within the time scheduled.

The work plan can dso serve as a project implementation and monitoring tool, useful for
evauating the progress mad.

The use of charts and graphs is often a useful method for showing the work planina
visud way.
Evaudion

Funding agencies often require evidence of your plans to evaluate the effectiveness of the
project. The evauation section of your proposa may present a plan to assess the extent
to which the project objectives are accomplished. This plan can dso serve asaguide for
monitoring and modifying project activities.

Each project objective should have arelated evaluative measure, which may include
measurable data and details regarding how data will be gathered and analyzed.

It isuseful to include in this section:

What is going to be evaluated?

What information will be collected

The source s of the information

The instruments/procedures for data collection, if applicable.
How the data will be compiled and andlyzed.
Thetimdinesfor evduative efforts.

Who will be respongble for the evaluation?

Pansfor reporting and using results.
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Y ou may aso describe how you will use evaudtive datain program planning, in
decision-making, and in maintaining accountability to the funding agency.

This description may include a plan to submit interim reports, find reports, or other
information.

If athird party will conduct the evauation, or if the evaluation design and procedures will
be determined after the project is funded, staff times and budget dlocations for this
activity should be described. 'Y ou should dso ensure that the evauation activities
described in this section are reflected in the Work Plan/Timetable.

QOutcomes

This section provides an opportunity for you to explain the products of your work, and to
emphasize the short-term and long-term results expected from the successful completion
of the project. 'Y ou may indicate the benefits that will be redized by completing the
project goals and objectives.



In addition, if the project is expected to result in indirect or long-term benefits, identify
those in this section.

Legd Saus

In any proposd, it isimportant to indicate the status of your organization, such asitslegd
gtanding or affiliation with another organization. It isaso useful to attach copies of any
documents demondtrating that you organization is in good standing, such as current
licenses or certificates.

Detailed Budget

A proposd dways requires an indication of the costs associated with each project
component. Many funding agencies specify the form in which budgets are to be
presented and define which costs are dlowable. In that case, dways follow the
indructions carefully, and become familiar with the funding agency’ s fiscal policies and
regulations.

If you need help with budget development, obtain it. Also ensure that your budget is
redigtic and wdll judtified.

In some cases, you may be asked by afunding agency to modify your budget (up or
down.) Use caution if you are asked to scale down the objectives or scope of a project to
match available funds. It paysto know bottom lines and postpone or refuse projects that
arefiscaly doomed from the Sart.

In preparing your budget, indicate al potentia funding sources, and indicate which of
those are confirmed and unconfirmed.

Budget Judtification

Y ou may want to include a section, which describes the basis for your budget estimates.
For easy cross-referencing, you may smply footnote an item listed in the Budget and
decribe it in this section.

Plan for Future Funding

Few funders are interested in funding projectsindefinitely. If your project will require
funding beyond the period for which you are requesting funds, it is ussful to include a
plan describing how subsequent funds will be obtained.

Dissemination of Results

Funding agencies are showing increased interest in the distribution of information and
project results so that they have abroad impact. If you have plansto share your project
results with other interested organizations, you should describe those plansin the
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proposal. Y our willingness to promote information sharing or to extend the impact of
your project may be viewed favorably by funding agencies, and may increase your
chances of securing funds.

The information-sharing component of your project can range from informing others
about a project through presentations and media strategies, to more in-depth Strategies
such as workshops and training manuals.

Gengrd Remarks

Generdly, it isimportant to make your proposa clear and concise. Itiscrucia that you
provide dl of the information requested by the funding agency, but do not “pad” your
proposa with unnecessary information. Most importantly, always stay within the length
limits set by the funding agency. Attach supporting documents in gppendices, and make
sure that your proposdl iscomplete. Findly, it isimperative that you submit your

proposa before the deadline, preferably by mail or by courier. Faxed proposals are often
not accepted, and it is difficult to ensure that it is received in a complete and clear

manner.

Good luck with your proposa writing.
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APPENDIX H

“Guidelines on recognizing suicidal behaviors & how to respond”

We would like to acknowledge that the following information has been lent to us by the
Victoria Kwagiulth Urban Society Suicide Prevention & Intervention publication: You' ve
Got a Friend.

How to Recognize a Depressed Person/Signs and Symptoms of Depression

are

A disturbance in deep patterns.
Appetite changes.

Withdrawa from usua socid activities.
Avoidance of families and friends.
Lossof interest in sex.

Lack of interest in personal appearance.
Crying spells — uncontrollable weeping.
Lack of energy.

Inability to concentrate and make smple decisons.
10 Irritability — sudden bursts of temper.
11. Anxiety and restlessness.

WoOoNIUT~WNEF

How to Recognize a Suicida Person

1. A previous suicide attempt.

2. Tdk of death or suicide, their own or that of another person.

3. Aremaking plansfor death or absence. The person who talks of a specific plan with
well worked out detals and timing is a very high-risk suicide risk.

Have been very upset and agitated but suddenly become calm and cheerful (the
decision has been made).

Getting thelr affairsin order.

Expression of suicida thoughts.

Tak indicating helplessness and hope essness.

An extreme change in eating habits or deeping patterns.

Changes in school performances. Either becomes a student or else working below
normal standards.

10. Persondity changes.

11. Excessive use of dcohal or drugs.

>
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How to care for the Potentia Suicide

1. Accept what issaid and treat it serioudly.
2. Keep the person company. Listen to him/her. Taking servesto ground the person and
will provide alink to redity.
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. Do not debate whether suicide is right or wrong. Do not add to the person’s guilt by
saying, “How could you think of this? Think how your parents and friends would
fed.”

. Help the person recall how he or she used to cope. Ask what the person needs most
right now.

* food? * deep? * money? * ahug? * answers?

Tak openly and freely about the person’sintentions. Try to determine whether the
person has aplan for suicide. The more detailed the plan, the greater risk.

. Cdl the paliceif the Stuation isimmediately life threatening. If you have 911in

your area make use of

number, particularly if the person has dready acted and requires medica care.

. Do not leave the person doneif you believe therisk of suicideisimmediate. Trust
your suspicions that the person may be sdif-destructive.

. Do not promise you will keep the person’s intentions a secret. Y ou may lose afriend,
but you may save alife.
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APPENDIX |

Education and Organization Related Web Sites

Aboriginal Organizations

Aborigind Hedling Foundation

http://www.ahf.cal

British Columbia Association of Aborigina Friendship Centres
BC First Nations On-Line Community

http:/Amww.bcfn.org/

British Columbia Residentiad School Project
http://www.prsp.bc.ca

British Columbia Teacher Federation (BCTF) Taskforce on First Nations Educeation
http://www.bctf.calSocid/FirstNations

First Peoples Cultural Foundation

http:/Amww.fpcf.cal

First Peoples on School Net

http://Mmww.school net.calaborigina/

First Nations Chief’ s Hedth Committee

http:/Amww.fnchec.ca

First Nations Schools Association

http:/AMww firgnations-school s.bc.ca

First Nations Education Steering Committee
http://Mmww.fnesc.bc.cal

Métis Provincia Coundil of British Columbia
http://www.mpcbc.bc.ca

Métis Nationad Council

http://www.Métisnation.ca

Yinka Dene Language Indtitute (First Nations Languagesin BC)
http://www.cnc.be.calyinkadene/

Advising Assistance:

BC Post- Secondary Transfer Guide
http://www.bccat.bc.cal

Links to a Better Education (Learning Skills)
http:/Amww.chemistrycoach.comvlinkstoa htmi#links
Nationd Academic Advisng Association
http://www.nacada.ksu.edu/

British Columbia Gover nment

Aborigind Education — Minidry of Advanced Education
http://mww.aved.gov.bc.calaborigina/




Aborigind Education — Minigtry of Education
http://www.bced.gov.bc.calabed/

Centre for Curriculum, Transfer and Technology
http://mww.c2t2.cal

British Columbia Coordinators Contact List
www.aved.gov.bc.calaboriginad/ab-lig.htm

Centre for Education Information

http:/Mmww.ceiss.org/

Guide to Aboriginal Organizations and Services in British Columbia
http://Mmww.gov.bc.calmcaws

Minigtry of Advanced Educetion

http://Amww.gov.bc.calaved

Ministry of Community, Aboriginas, and Women's Services
http://mwww.gov.bc.calmcaws/

Provincid Government Website

http://Mmwww.gov.bc.ca

Bursaries and Scholar ships:

Aborigind Achievement Awards

http://www.naaf .cal

Chiefs Hedth Careers Initiative Bursary and Scholarship Program
http:/Amww.fnchec.ca

Firg Citizens Fund

http://Mmww.mcaws.gov.bc.calfcfund/index.html

Scholarships

http://Amww.ammsa.com/ammsabursary.html

Student Awards

http://www.studentawards.com

Canadian Gover nment

Aborigind Human Resources Devel opment Strategy
http:/Amww.he.sc.gc.calfnihb/chp/fnihccp/training/ahrds.htm
Aborigind Student Employment Program
http:/Mww.anc-inac.gc.calai/aw/ase ehtml

Department of Indian Affairs Canada
http://vww.ainc-inac.gc.ca

First Nations Post-Secondary Services and Programs

British Columbia Ingtitute of Technology
http://www.aps.bcit.cal

Camosun College
http://www.camosun.bc.calapfn/fnelindex.php
Capilano College




http://Mmww.capcoll ege.be.calstudent - servi cesffirgt- nationsxhtml
College of New Caedonia

http:/AMww.cnc.be.calCa endar/Services.htmi#ser9
College of the Rockies
http://www.cotr.bc.calsservices/firsnat.htm

Douglas College

http://Amww.douglas.bc.calcad htm/geninfo/gservi.htmigfirst
Emily Car Indtitute of Art and Design
http://mww.eciad.bc.caleciadM ain/Serviceshtml
Ingtitute of Indigenous Studies
http://Amww.indigenous.ca

Judtice Indtitute

http://www.jibc.bc.calstudent/f- student/html

Kwantlen Universty College
http:/Amww.kwantlen.bc.calcounadvs/firdt/firg.htm
Langara College
http://www.langara.bc.calaboriginastudies/

Maaspina University College

http://www.mal a.calservi ces/studentsupport/firstnations.htm
http://web.mdabc.calfirstnations/

Nicola Vdley Inditute of Technology
http://ww.nvit.bc.cal

North Idand College

http://mww.nic.bc.cal

Northern Lights College

http://www.nl c.bc.calstudentservi ces/firstnations.html
Northwest Community College
http://Mmww.nwcc.bc.cal

Okanagan Univerdty College
http://www.ouc.bc.calfng

Royd Roads University

http://www/royal roads.ca/ste/indigenous/icrcourses.htm
Sdkirk College

http:/Mmww.sdlkirk.bc.ca

Simon Fraser University
http://Amww.sfu.calstudent - services/nsc/
http:/Amww.sfu.calfng

University College of the Cariboo
http://www.cariboo.bc.ca/student resources/sub pages/educationa support_services.htm
|#6

Universty College of the Fraser Vdley
http://www.ucfv.bc.calstuserv/fnations.htm

University of British Columbia
http://www.longhouse.ubc.cal

Universty of Northern BC
http://www.unbc.calfirstnations/centre/
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Universty of Victoria

http://web.uvic.calablo/
http://web.uvic.calindigenous/advisor/liaison.html
http://web.uvic.caligov/
http://web.unic.calindigenous

Vancouver Community College
http://mww.vce.bc.ca

General Information (Aboriginal)

Aborigind Links
http://mww.bloorstreet.com/300block/aborcan.htm
Aborigind Super Information Highway
http://Amww.abinfohwy.ca

Media

First Nations News and Windspesker Classroom Education
http:/Amww.ammsa.conv/classroom/

Ravens Eye

http://Mmww.ammsa.com/raven/

Turtle Idand News

http:/Amww.turtleidand.org/

Rdevant Articles Found on the Web:

Daling-Hammond, L. 1998. Unequal Opportunity: Race and Education. The
Brookings Review, Spring, pp 28-32. Accessed on SIRS March 21, 2000. URL:
http://Amwww./hgt-article-displayAd+X A 1508-

730850& artno+022742& typetART& sound+no& key+native a3

Glanton, A. Dahleen. 1991, May 19. Blacks on Campus. You Discover Which Battles
Need Fighting. Chicago Tribune, Chicago, Ill. US. Section 4, pp. 1 SSIRS Knowledge
Source. Accessed on March 21, 2000. URL: http://hg-artide-display2d=XA1508-
730850& artno=004776& type=ART& sound=no& key=college

Hardett, Mort. 1998. Teacher Perceptions of the characteristics of Effective Teachers of
Aboriginal Middle School Sudents. Edith Cowan University, Western Audtrdia.
Accessed on Nov. 19, 2000. URL: http://www.aare.edu.aw/98pap/har98093.htm .

Herbert, Jeannie; Anderson, Lynette & Stehbens, Clare. 1999. Do We Belong...In The
System? Symposum Presentation. URL.:
http://www.aare.edu.au/00pap/her00699.htm.  Accessed on Nov. 19, 2000

Jensen, Robert. 2001. Being colorblind does not offset innate advantages of white
privilege. Universty of Texas. Kansas City Business Journd, January 5, 2001.
Accessed on Feb. 15, 2001. URL: http://uts.cc.utexas.edw/ -
rjensen/fredl ance/justseeaperson.htm.
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Jensen, Robert. 2001. Don’t deny the brutality of history. University of Texas. Dalas
Morning News, February 6, 2001. Accessed on Feb. 2, 2001. URL.:
http://uts.cc.utexas.edu/- rjensen/freglance/confederacy.htm.

Jensen, Robert. 1999. More thoughts on why system of white privilege is wrong.
Univerdty of Texas. Bdtimore Sun. July 4. Accessed on Feb. 22, 2001. URL:
http://uts.cc.utexas.edu/ - rjensen/fred ance/whitefolo.htm

Jones, Alison. 1999. Pedagogy by the Oppressed: The Limits to Classroom Dialogue.
Universty of Auckland, NZ. Presented at AARE-NZARE Conference 1999.
Accessed on Nov. 19, 2000. URL: http://www.aare.edu.aw/99pap/jon99117.htm

Labelle, Hugette. 1997. Ecological Knowledge (TEK) and its Integration into CIDA
Programming, Globa Knowledge and Locd Culture of the International Globa
Knowledge 97 Conference, Ms., recent past President of CIA, referred to local
cultures as dternative information banks. Accessed on Jan. 10, 2001. URL.:
http://Mmwww.acdi-
cidagc.ca/cida ind.nsf/852562900065549f85256228006a0064/1645cf567e6cc92e85
2564¢30073d2d270OpenDocument

MikeLee, New World Habitation Tricky Issue.

http://mwww.kennewick- man.com/recasting/story2.html

Shearer, Di. 1998. Life Experience and Cultural Understanding. Audtralian Assoc. for
Research in Education. Conference paper. Addaide, Audtrdlia. Nov.-Dec.

Accessed on Nov. 19, 2000. URL.: http://www.aare.edu.au/98pap/she98233.htm

Six Nations. 2001. Great Law of Peace — Haudenosaunee.

http://sixnations.buffnet.net/Great Law of Peace/ accessed 23/09/2001

University of Oklahoma Law Centre. The Iroquois Constitution

http:/Amww.law.ou.edwhist/iroguoishtml aso
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APPENDIX J

Recommended Texts, Journals, and Videos
(Thanksto Mary Longman, Faculty of Education, Univerdty of Victoria)

Books
Adams, Howard. 1989. Prison of Grass. Fifth House Publishers. Saskatoon, SK, CA.

Assembly of First Nations (AFN) Nationa Indian Brotherhood. 1972. Indian Control of
Indian Education Ottawa

Assembly of Firgt Nations (AFN) -Nationd Indian Brotherhood. 1988. Tradition and
Education: Towards aVison of Our Future.VVol.1 Ottawa

Atleo, E.R. 1991. A Study of Education in context. In Celebration of Our Surviva, D.
Jensen and C. Brooks, Eds. UBC Press. Vancouver, BC.

Auger, DaeF. 1997. Empowerment through First Nation Control of Education: A
Sakaw Cree Philosophy of Education. In Ponting, JRick. In First Nationsin Canada
Perspectives on Opportunity, Empowerment, and Sdlf-Determination. M cGraw- Hill
Ryerson Ltd. Toronto, ON p.326-351

Barman, J., Hebert, Y. and McCaskill, D., (Eds.). (1986 ). Indian Education in Canada.
Volume 1: The Legacy Vancouver, British Columbia: UBC Press

Barman, J., Hebert, Y. and McCaskill, D. (Eds.). (1987). Indian Education in Canada.
Volume 2: The Chdlenge. Vancouver, British Columbia UBC Press

Battiste, M. and Barman, J. (Eds.). ( 1995). First Nations Education in Canada; The
Cirde Unfolds. Vancouver, British Columbia: UBC Press.

Battiste, M.( Ed.). ( 2000) Redlaming Indigenous Voice and Vision Vancouver, British
Columbiac UBC Press

Battiste, M. and Henderson, J. (2000). Protecting Indigenous K nowledge and Heritage.
Saskatoon, Saskatchewan: Purich Publishing.

Cajete, G. ( 1994) Look to the Mountain, an Ecology of Indigenous Education. Skyland,
NC: Kivaki PressISBN 1-882308-65-4

Cdliou, B. (2001). Aborigind Education in Canada. A Study of Decolonization.
Canadian Educators Press.
ISBN 1-896191-05-3 Order: 905-826-0578
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Cagtdlano, M., Davis, L. and Lahache, L. ( Eds.). (2000) Aborigina Education,
Fulfilling the Promise. VVancouver, British Columbia UBC Press

Conndll, Szasz, M. ( 1974) Education and the American Indian, the road to self-
determination since 1928. Albuquerque, New Mexico: University of New Mexico Press

Chaikin, Ira, & Cole, Douglas. 1990. An Iron Hand Upon the People: The Law againgt
the Potlatch on the Northwest Coast. Douglas & Mclntyre. University of
Washington Press,

Cleary, L.M. & Peacock, T.D. 1998. Coallected Wisdom: American Indian Education.
Allyn and Bacon, MA. US.

Clements. Misconceptions of Culture: Native Peoples and Cultural Property under
Canadian Law.

Comeau, P. & Santin, A. 1990. The Firgt Canadians. aprofile of Canada' s Native
People Today. J. Lorimer Press, Toronto, ON, CA. Chapter 7, Education. p. 119-
140.

Cordova, V.F. 1996. Doing Native American Philosophy. In From Our Eyes, Learning
from Indigenous Peoples. Edited by O’ Meara, Sylvia& West, Douglas A.
Garamond Press, Toronto, ON, CA Cove, The Gitksan Traditional Concept of Land
Ownership.

Crowfood, Strater. 1997. “Leadership in Firgt Nation Communities: A Chief’s
Pergpectives on the Colonid Millstone” From Ponting, J. Rick. InFirst Nationsin
Canada: Pergpectives on Opportunity, Empowerment, and Self-Determination
McGraw-Hill Ryerson Ltd. Toronto, ON. CA.

Deloria, Vine, J.. 1978. The Indian Student amid American Inconsistencies. In The
Schoaling of Native America, edited by T. Thompson. Washington, DC.: American
Association of Colleges for Teacher Education.

Douglas, FrancesR. & Smith, Douglas, B. 1998. “Women in Between: Indian Women |
Fur Trade society in Western Canadd” From: Canadian History: PreConfederation.
5™ Edition. Harcourt & Brace. Toronto, BC, CA. p.64-78

Stackhouse, John. “Canada’ s Apartheid,” (A 14 story series from the Globe and Mail)

Tuhiwal, Smith, L. ( 1999) Decolonizing Methodologies. Research and Indigenous
Peoples. New York, NY. : Zed Books

Heras, AnnaJ. 1992. The Nations Within: Aborigind State Relationsin Canada, the
United States, and New Zedland. Oxford University Press, Toronto, ON, CA.

Fox, Trish. 1994. Voices Under One Sky. Nelson Canada.
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Frideres, James S. 1998. Aboriginal Peoplesin Canada— Contemporary Conflicts.
Prentice Hall Canada Inc., ON, CA

Freire, P. 1970. Pedagogy of the Oppressed. Herder and Herder. New Y ork, US.
Furniss, Elizabeth. 1994. Victims of Benevolence. Arsend Pulp Press, Vancouver, BC,
CA

Glavin, Terry. 1990. A Degth Feest in Dimlahamid . New Star book Ltd. Vancouver,
BC, CA.

Hag-Brown, Celia. 1988. Resgance and Renewd: Surviving the Indian Residentid
School. Arsend Pulp Press Ltd. Tillacum Library. Vancouver, BC. CA

Hag-Brown, Celia. 1995. Taking Control: Power and Contradiction in Firgt Nations
Adult Education. UBC Press. Vancouver, BC, CA

Hampton, Eber. 1995. “Towards a Redefinition of Indian Education,” From First
Nations Education in Canada: The Circle Unfolds. Edited by Battiste, M. & Barman,
J. UBC Press, UBC, Vancouver, BC.CA. p.5-46
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